An anthology of poems from American literature for choral reading in the elementary grades. by Lane, Mildred R
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1959
An anthology of poems from
American literature for choral
reading in the elementary grades.
https://hdl.handle.net/2144/13357
Boston University
·-
.BOSTON .UNIVERSITY 
SCBOOL OF EDUCATION 
Thesis 
AN ANTHOLOGY . OF POEMS Fl\OM AMERICAN LITERATURE 
FOR CHORAL READING IN THE ELEMENTARY GRADES 
Submitted by 
Mildred R. Lane 
(B.B.A., Boston University, 1931) 
In Partial Fulfillment of Requirements for 
the Degree of Master :of Education 
1959 
Boston University 
School of Educatio~ 
LibrarY. 
First Reader: 
Wilbert L. rronovost 
rrofessor of Speech and Rearing 
. Second Reader: 
Louise Kingman 
Assistant Professor of Speech 
TABLE OF CONTENTS 
CHAPTER PAGE 
I. INTRODUCTION ••..•.••.••••..••••••.••.•••..••• • • • · • · • · · · • · 1 
Statement of the purpose ••••.•.••••••••.•••.•.••..••• 
Justification of the study ..••.••.••.•...•••••.•..••• 
Scope of the study •.•.•••••••••.•••••.••.••••.••..•••• 
II. REVIEW.QF RELATED LITERATURE .••..••.•••••.•.•••..••.•.••• 
Choral Reading ••........ -•.•.•••••••••.••.••••..•.•••... 
Types of choral speaking .•••..••••••.••••.••.....••.• 
Values of choral reading ••••.••••.••••..••••...•.•••. 
Helpful guides for choral reading •••.•••.•••.•.••.•.. 
Selecting the poems •.••.••••••••••••.•.••.•..•..•••.. 
3 
3 
4 
6 
11 
11 
15 
19 
20 
III. PROCEDURE ••••• ·• . • . • • • • • • . • • • . • • • . • • • • • . . • . . . • . . • . . . . • . . • • 23 
Observation--Literature Program for Third Grade 
Children . .............. " . . . . . . . . • . . . . . . . . . . . . . . . . . . . . 23 
Sources of Poems • . . . . . . . . . . . . . . . . . . . . . • . . . . . . • . . . . . . . . . 25 
Selection of Trial Material............................ 26 
Method of Presenting Poems. • • • • • • . . • • • • • . . • • • . . . • • . • . • . 26 
IV. ABOUT THE POEMS--MEMO TO TEACHERS........................ 27 
Lesson Plan for Choral Reading--Grade I................ 31 
Lesson Plan for Choral Speaking--Grade v............... 38 
V. PRESENTING THE POEMS • . • . • • • • . . . . • • • • • • . • • • . . • . • . . • . . • • • • . 45 
Bibliographical Key to Sources of Poems................ 45 
All Beautiful Things: Nature--Science................. 48 
People--Times--Places ••• ·..•.••••.•••••••••.•..•••.••..• 70 
-iii-
. ·! 
iv 
CHAPTER PAGE 
v. Celebrating Events ••....••.•••••..•••••••..........•..•• 87 
Just for Fun........................................... 100 
Land of Liberty--Our Country .•.•..•••.•••••••••••• ~ • • . • 111 
It Can Be Done--Inspiration............................ 122 
VI. SUMMARY AND CONCLUSIONS ..•.•.•.•• ~....................... 134 
APPENDIX A 
Assembly Program Using Poems from Classroom Choral 
Reading--Lower Grades ...••..•..••.•..•••••..•.•• :...... 138 
APPENDIX B 
Index of Authors and Titles.~·'•·················•···•· 143 
BIBLIOGRAPHY . • . • • . • • ~ • • • • . • •.•••.•.•• • • • . •..• • • . . • • • • • • . • • . • . • . 1~ 7 
~~~ .. ====+=======================================~~==== 
II 
CHAPTER I 
INTRODUCTION 
1 
~'I remember, I remember the house where I was born, 11 but far 
more vividly and as a precious legacy which has enriched her life, the 
writer remembers her mother greeting a special morning, tiresome house-
hold tasks, and important occasions with lilting lines of poetry. A 
snowy morning in winter and we heard: 
11The snow had begun in the gloaming, 
And busily all the night 
Had been heaping field and highway 
With a silence deep and white. 112 
Come March, with St. Patrick's Day, it well might be: 
"I can see the dancers tapping, 
I can hear the fiddlers play 
And I wish that I were strolling 
Up a bohoreen today.n3 
June brought forth: 
11And what is so rare as a day in June? 
Then, if ever, come perfect days."4 
The golden days of autumn announced: 
"Ye cannot rival for one hour 
October's bright blue weather."5 
1Thomas Hood, "I Remember, I Remember." 
2James Russell Lowell, "The First Snowfall.n 
3Henry Gillen, 11Today. 11 
4Jam:es Russell Lowell, "A Day in June." 
5Helen Hunt Jackson, ttoctoberrs Bright Blue Weather." 
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Food for thought and inspiration was provided by: 
nLives of great men all remind us 
we can make our lives sublime."l 
and the beautiful: 
"We are the music-makers, 
And we are the dreamers of dreams; 
''A breath of our inspiration, 
Is the life of each generation. 112 
The creative spirit engendered by the oral interpretation of 
I. 
literature enriches children's lives. Those moments when a bit of oral 
interpretatiqn is particularly perceptive, when a group interpretation 
is especially fitting and when a portrayal of a character is stirring, 
are memorable for children. 3 
Poetry, properly presented, can build in the mind storehouses of 
treasures from which to draw for pleasure, solace, and inspiration. 
Choral reading of suitable poetry is an effective means of teach-
ing enjoyment and appreciation of poetry while providing opportunities 
of enriching the curriculum. 
Many of the textbooks on choral reading, however, have stressed 
technique to such an extent that the average elementary school teacher 
frequently questions her.training and ability to direct a choral group. 
Wilbert Pronovost is speaking to the elementary school teacher 
when he writes: 
1Henry Wadsworth Longfellow, 11A Psalm of Life . 11 
2Arthur O'Shaughnessy, "Ode.H 
3Mardel Ogilvie, "Creative Speech Experiences in the Elementary 
Schools," The Speech Teacher, VII (January, 1958), 10. 
2 
I 
,, 
I 
Children's first experiences with choral speaking should be 
1 just for fun. 1 Perfect coordination of tempo, enunciation, and 
vocal expression should not be stressed. While this precision 
is required when choral speaking is performed for an audience., 
it is not at all necessary for the enjoyment of choral speaking 
in a classroom. During the first choral speaking activities, it 
is sufficient to suggest that the children watch and listen to 
the teacher so.they will be speaking the same words as she does. 
While expressive voice usage may be encou+aged, emphasis should 
be placed on enjoyment.l 
The selection .of suitable material poses another problem for the 
teacher. She observes that the selections in many of the books on 
choral speaking are too advanced for her pupils. This observation is 
indeed justified, for much of the poetry suggested in textbooks on 
choral speaking is either beyond the scope of elementary school chil-
dren or not within their experience and interest levels. 
State111ent of the purpose. The purpose of this study is to se-
lect suitable poetry for choral reading at the elementary school level. 
Selections will be chosen from American literature with enjoyment and 
enrichmep.t of the .curriculum. as major objectives. 
Justification of the study. Marjorie Gullan, the acknowledged 
pioneer in choral reading in the English-speaking world., .cautions: 
It is fatal to the enjoyment and success of choral work if 
the material chosen for the first lessons is too difficult. 
The truth of the matter lies in the old proverb, that you must 
learn to walk before you can run; and so a choir should begin 
on material which is quite simple in theme and pattern and 
which is as rhythmic and as universal in appeal as a folk song. 
A goodchoir must have its roots in a common enjoyment of the 
1Wilbert Pronovost, The Teaching of Speaking and Listening in 
the Elementary School (New York: Longmans, Green and Company, 1959), 
p. 208. 
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work they ?-re doing together, work which should rouse all their 
intelligence as well as their sympath~es.l 
In writing on the subje~t of suitable poems for choral reading, 
Maw Hill A+buthnot says: 
Unfortunately, most aE the choral-$peaking anthologies range. 
from junior high school to adult level an4 those few poems as-
cribed to the elementary school are not always the type American 
children enjoy. Our splendid American anthologies of poetry for 
children are rich ~ourcep of ~t~riql that you should explore 
and try out for yourself.2 
Scope of the study. This thesis will present a sampling of 
types of poems suitable for choral reading at the elementary school 
level. Poems for choral reading at this level should: 
1. Tell a story that is easily understood. 
2. Be rhythmical. 
3. Express a general opinion or group feeling. 
Specific criteria for selecting the suggested poems will be included in 
the research chapter. 
Poems compiled for this study will be chosen from American lit-
erature with enjoyment and enrichment of the curriculum as major ob-
jectives. Enjoyment of choral reading at the elementary level depends 
in great measure on timeliness, presen~ing just the right poem at a 
particular time. Therefore, the poems selected for t~is study will be 
classified by topics and opportunities for correlation will be indt-
cated. 
~arjorie Gullan, 'The Speech Choir (New York: Harper Brothers, 
1937), p~ 33. 
2May Hill Arbuthnot, Children and Books (New York: Scott, Fores-
man and Company, 1957), p. 223. 
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Enrichment of subject matter and school activities is thus pro-
vided. Enjoyment and enrichment through choral reading of poetry are 
by no means limited to the child's school days but rather, as a precious 
heritage, may grow and increase throughout a lifetime. 
In keeping with the purpose of this study, the selections in 
this collection will, in general, offer new materials, poems not usu-
ally found in choral-speaking anthologies, although a few perennial 
favorites will be included. In. like manner, while modern .American poets 
will be the major sources of material,. occasionally a poem from an 
earlier era which is particularly adaptable to choral reading will be 
chosen. 
The interests and experiences of todayrs elementary school chil-
dren will be the determining factors in the final selections. Poems 
will be presented as a complete picture, allowing teacher and children 
the creative opportunity of choosing their own interpretation. Occa-
sionally, as a guide to the teacher, suggestions for possible arrange-
ments will be. noted, but far richer are. the rewards when a class or· 
group is stimulated to develop an·original arrangement and interpreta-
tion.· 
.Speech improvement and increased listening abilities should.with 
adequate guidance be natural outgrowths of choral reading experiences. 
Suggestions and guides for both teacher and children will be included 
in the research. 
5 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
This study is COil.cerned with selecting poetry suitable for choral 
reading at the elementary school level. 
Values and skills to be derived from choral reading will be re-
viewed, as well as methods and suggest:ions for teaching cho:r:al reading 
to young children. Specific criteria for selecting .suitable poems will 
also be included in the research. 
share: 
Farjeon has raised a stimulating question in her query: 
What is Poetry? Who knows? 
Not the rose, but the scent of the rose; 
Not the sky, but the light in the sky; 
Not the fly, but the gleam of the fly; 
Not the sea, but the sound of the sea; 
Not myself; but what makes me 
See, hear, and feel something that prose . 
Cannot: and what is it, who knows?l 
Louis Untermeyer accepts the challenge and has an answer to 
•.•. Poetry can also be something to aim at. It can be a 
beacop., a goal, a shining mark. Sailors used to set their 
course by a star toward which the ax:is of the earth pointed. 
It was called the Polestar, or the North Star, and it could 
always be found in its fixed place. Even the most ancient 
mariners trusted themselves to the sea, for they knew they 
would never be lost. The star showed them where they were, 
and brought them to their destination. Good poems are like 
the Polestar. They are not merely flashes of light and color. 
1Eleanor Farjeon, Sing fo~ Your Supper (Philadelphia: J. B. 
Lippincott Company, 1938), p. 91. 
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They are more than flaming coinets that cut through the heavens 
and light up the mind for a moment. They are fixed and stead-
fast; they inspire us; their light will not fail. These are 
the poems we turn to. They are stars to steer by.l 
The next question might well be, 11Where is poetry found? In what 
subjects .of the school day?ll Abney has indicated: 
It may be everywhere; it should be everywhere! In music, 
where rhythm and melody prevail; in Literature, where poetry 
has been recorded in books; in Art, where the curve of a line 
or the blend of colors produces poetry for the eyes; in Geog-
raphy, where the study of near and diEtant places contains 
realism and romance--both true elements of poetry; in Speech, 
where oral interpretation brings the printed words to life 
(or kills them according to the skill of the reader); in Life 
itself, there is poetry.2 
In considering the subject matter of poetry, Sister Mary Agnes 
observed: 
Whatever the subject matter, poetry for children should have 
real poet·ical qualities conforming in this respect to the stand-
ards of the best adult verse .••• · If poems of this type seem 
hard to find,. it is well· to remember that a little goes a long 
way for children rarely tire of true poetry which they love. 
In all things simplicity must be the keynote of children 1 s 
poetry.3 
Among the multitude of new adventures and experiences that de .. 
light the young child as he explores his ·developing world at school are 
his new-found friends, adding color and zest to his daily activities. 
Enfield regards the poet as the childrenTs special friend who tells 
appealing and intimate tales with delicate precision, weaving the words 
1Louis Untermeyer~ Stars to .Steer By (New York: Harcourt, Brace 
and ·.company, 1941), p. 4. 
2Louise Abney, G~ides to. Spee,ch Training in the Elementary School 
(Boston: Expression Company, 1943), p. 69. 
3Sister Mary Agnes' 11Social Values ,in Children Is Poetry,!.' The 
Elementary English Review (ApriL, 1945), 137. 
7 
into rare and delightful patterns. This quality in poetry is of great 
benefit. to children: 
Little children are constantly struggling to find words 
suited to their always multiplying experiences. They need a 
vocabulary that grows rapidly, that they may be able to tell 
what they feel. 
In the poet he often finds a friend. Here is someone who 
may feel just as he did, so that he can use the poet's words 
and enjoy them fully. .And so, we say there are poems for 
little children 'that should set them free. 1 
Our .American poets, partic'!llarly, .are very natura1, un-
affected. They speak simply ~nd truly, entering the child's 
world at once, where they are we1comed.l 
The teacher's role in the teaching of poetry is all-important 
and if she enjoys poetry, unconsciously she will pass this precious 
gift on to her pupils. 
The teacher of poetry must have a. genuine appr~ciation of 
poetry herself. She must be.fa~iliar with the poems best 
suited for the children she is teaching.. She should study and 
plan the best possible approach for every poem she presents to 
her class, thereby creating the right mood for the acceptance 
of the poem up~n the part of her pupils. She must make allow-
ance for the individual differences of hel:" children and ~rovide 
poems to meet the needs of those individual differences. 
The teacher in reading a poem to her class should be prepared to 
make the poem ~ive and she should present it with ~onfidence~ in a seem-
ingly effortless mannerr Children enjoy poetl;'y more when it is first 
read aloud to them. 
1Gertrude Enfield, Verse Choir Technique (Magnolia: Expression 
Company, 1937), PP• 7.,.8. · 
2Miriam Isabel McQuaidi. 11An Evaluation of Poetry at the Fifth 
Grade Level" (unpublished Service paper, Boston University, School of 
Education, Boston, 1948), p. 15. 
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~oon advises elementary school teachers that in teaching poetry: 
It is good to artive at a general understanding of the poem •.•. 
For instance, does it tell a story, give advice, tickle the funny 
bone, or merely comment on something in the world around us in 
a poetic manner? Once the intent of the writer is understood, 
it is easier to appreciate how he achieved his purpose. 
Frequently children need help in pinning down their imagery, 
so that they hear the zooming airplane; or see the whirling 
leaf or creeping shadow, for they are often attracted more by 
the rhythm or rhyme than by the meaning. Reading aloud and 
then asking what they see or hear will help them learn to 
verbalize their reactmons.l 
In recommending that children should have experiences in·reading 
aloud both prose and poetry, Ervin says: 
They should read individually and in unison, and tell stories 
theyhave read. Obviously stories and poems appropriate for 
grade level are selected and the activity planned in relation 
to creative writing, special holidays or occasions, or some 
other phase of the curriculum. She may at times with certain 
children use an analytical approach and talk about phrasing, 
rate, the use of the pause, pitch volume, voice quality and 
articulation. In general the suggestion that children read 
as if talking brings good results.2 
To select poetry that meets ·the ne~ds of children in terms of 
interest, emotion, and development is important, according to Ogilvie: 
Certain poems are of interest because of the kind of day 
it is, because of a particular holiday, or because of chil-
dren 1 s experiences ..• ; Dorothy Aldis 1 rraaloshesH describes 
how galoshes make splishes and splashes and gives the feel-
ing that to step along in the slush with·galoshes on is a 
stirring experi~nce. 
Children may have had experiences which the poetry inter-
prets for them. Sara Teasdale's "The Falling Star" gives the 
1Elizabeth F. Noon, Poems Children Enjoy (New York: F. A. Owen 
Publishing .Company, 1953), ·p. ·4. 
2Jean C. Ervin, '.-'Speech Improvement in the Elementary School, rr 
The Speech Teacher, VII (September, 1958), 187. 
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sensation of the wonder of the-falling star with its beauty and 
its ephemeral quality. Or their experience may have held for 
them a different kind of magic, the magic of the circus. In 
such a case Susan Mary Williams 1 11Clowns, 11 which tells about the 
clowns with their floppy ears and painted faces pretending to 
frown recalls for the children some of the magic of the circus.l 
Some children have a greater sense of rhythm than others, but 
almost eve~y young child loves to run and dance or chant rhymes at play. 
Poetry appreciation depends on imagination q.nd imagery, and children are 
indeed imaginative. Frequently they will clap their hands as an ex-
pression of delight because of a pleasing menta:L picture in a poem._ 
Children also love to mimic and they like nothing better than to 
be a 11 duck11 or a 11galloping pony:-/' Poems for children are often w:titten 
with mimicry in mind--galloping hoofs; the puff of a locomotiv:e, or the 
swirl of the wind. 
Poetry should be presented to.children as a special treat, as a 
precious gift. The experience with poetry should give the child rest, 
inspiration, exhilaration, or genuine fun. The elementary school 
teacher in presenting poetry should keep her eyes fastened to the end 
goal--lifelong enjoyment on the part of the children.2 
. nrt is an enriching experience for children to hear poems which 
give beauty.to everyday living,rr says Janet Nafe in discussing Choral 
- d' 3 Rea ~ng. 
1o·1· ·t 78 g~ v~e, op. c~ ., pp. - • 
2Noon, op .• cit., p. 4 •. 
3Janet Nafe, "Choral Reading, 11 The Grade Teacher, 71 (March, 
1954), 29. 
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CHORAL READING 
Choral reading is an outgrowth of an activity children enjoy--
reading aloud in unison. The entire class may want to say an especially 
rhythmic poem together or a group may say the poem while the rest of the 
1 
class move to or act out the rhythm. 
A further definition is advanced by Raubicheck, who says: 
11Choral speaking is group recitation of prose or poetry with the idea 
2 
of enriching the emotional value of the poem through.vocal harmonies." 
The question may arise as to what is the difference between the 
two terms--choral speaking and choral reading. Pronovost has said: 
Essentially, choral speaking is group oral reading. It is 
sometimes called 'Choral reading.' Most choral speaking will 
involve reading from a book, mimeographed material, or black-
board. Memorization is unnecessary, although memorization is 
sometimes a by-product of repeated choral speaking of a par-
ticular selection.3 · 
For the purpose of this study the two terms, choral reading and 
choral speaking, will be aonsidered .synonymous. 
Types of choral speaking. Abney, in defining choral speaking as 
the interpretation of poetry or poetic prose by several or many voices 
speaking as one, goes on to say, it is speaking in unison, in groups, 
and by parts. W'ith young children there is no need to 11voice11 the 
group, though the class may be divided into light and heavy voice 
1 Noon, op. cit., p. 4. 
2Letitia Raubicheck, How to Teach Good Speech in the Elementary 
School (New York: Noble and Noble, Inc., 1937), p.208. 
3Pronovost, op. cit., p. 208. 
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sections if desired. There are thr.ee types of Choral Speaking especi-
ally suited to lower grade work, although the last tW9 types defined 
below have been successfully used: 
1. Refrain--which requires a single soloist who reads the 
narratiye, with the. cl~ss joining in the refrain. 
2. Two-Part or Antiphonal--two groups balanced, one against 
the other; light voices vers.us dark; boys versus girls. 
Question-and~answer poetry, or poems of contrasting moods 
are good in this arrangement. 
3. Line-a-Child or Sequential--interpretation of one or two 
lines by a number of individuals, leading up to a elimax. 
--in which unison voices are effective. 
4. Part Arrangement--in which maturing voices are grouped 
in choirs and blended somewhat. as an orchestra. 
5. Unison--in which all voices speak all lines as one •1 
There appears to be a difference of opinion in the writings of 
authorities on choral speaking a~ to which type should be introduced 
first on the basis of ease and simplicity. In Abney's listing, her 
preference is to begin with Refrain-and she places Unison fifth in order 
of difficulty. Hamm is in agreement with this thinking when she says: 
Unison studies are the most .difficult, because when many 
voices are used there is greater danger of indistinctness un-
less the articulation i~ perfect. It is difficult to get 
great variety and the const"!-nt changes in pitch~ tempo, tone, 
and intensity so essential to good interpretation.2 
On the other hand, Smith feels that unison reading is particu-
larly good for untrained voices. Her opinion is based on the belief 
lAbney and Rowe, Chor~l Speaking Arrangements for the Lower 
Grades (Boston: Expression Company, 1~37), pp. 11-17. 
2Agnes Curren Ha~, Choral Speaking Technique (Milwaukee: 
The Tower Press, 1946)_, p. ,31.. 
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thqt unison reading builds group confidence more effectively than any 
other type. She observes that a sense of solidity is thus achieved~ 
and theweakne13s of the individual is changed into the power of the 
entire group. 
In selecting poems for unison work, Sm~th suggests beginning with 
shorter ones. In this way, the group .will experience a sense of 
achievement rather quickly. The pupil,must learn to listen to the 
other voices and respect them inorder that no one voice should stand 
out above the others. A blend of all voices is the desired goal. 
While many authorities consider the refrain as the simplest type 
of choral speaking, by contrast, Smith regards refrain reading as more 
advanced than unison work. She feels that in refrain reading~ it is 
essential for the group to reflect the emotional quality of the soloist. 
In order to do this successfully~ work in this type of reading must de-
velop concentration and ear training or the group refrain will be en-
1 
tirely ineffective. 
The varied opinions of the authorities cited might cause some 
confusion and even discouragement in the.minds of elementaryteachers 
interested in choral reading, unless we note the difference in purposes. 
Choral reading specialists are for the most part concerned with choral 
speaking for public performances and, therefore, technique, arrangement, 
and voicing of choir groups are of paramount importance if a finished, 
professional-type production is to be achieved. 
1 . MarguerJ.te Smith, Wings to Fly (Boston.: Expression Company, 
1938), pp. 32~3~. 
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This attitude toward choral speaking may have developed as a 
natural outgrowth of its early beginnings. The origins of choral speak-
ing are found in ancient times: 
Greek drama made use of it in 500 B.C. and the psalms from 
the Old Testament were read with a choral response. John Mase-
field, in modern times, suggested the idea of group interpre-
tation to Marjorie lan, who carried it out. She first ex-
perimented with the art form in the Glasgow Music Festival of 
1922, when she t~a a group of speakers in Greek drama 
choruses. Because f her successful performances with choral · 
speaking groups, J Masefield established the Oxford Recita-
tions, where speech choirs .... received· criticism from Miss 
Gullan. Miss Gul was also a decided influence in the 
growth of the t in the United States. When she lectured 
here in the 1930's, she demonstrated the techniques of choral 
speaking .... Her polished and artistic. 
Poetry-speaking ass to the music festivals in 
this country, moti England to produce artistic 
work.l 
This background econciles the concern of authorities on choral 
speaking with technique and arrangement if their major goal is polished 
performances for crit audiences, as contrasted with elementary 
school teachers and the purpose of this study, which aims to make use 
of choral speaking as a growth device to encourage enjoyment of poetry 
and enrichment of schoo activities as the primary objectives with 
speech improvement and reased listening abilities as hoped for by-
products for all chil The stated objectives of choral reading at 
the elementary level confirmed by Strickland, who says, nThe ob-
jective of choral speak in elementary school is enjoyment of poetry 
and development of the ldren ...• Attempts to gain polished results 
~rdel Ogilvie, Speech in the Elementary School (New York: 
McGr;;J.w-Hill Book C , Inc., 1954), p. 100. 
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1 
for public performance undermine the real values in the activity." 
Bailey, Barnes, and Harrock believe: "Ghoral speaking should be a happy 
2 
creative experience rather than a formalized one." 
The first emphasis in choral reading; therefore, is learning to 
enjoy speaking together, in order to gain the enriching experiences and 
values to be derived from this activity. 
Values of choral reading. AccDrding to teacher reports, some 
general values which have been attributed to choral reading are: 
1. It makes poetry live for the pupils. 
2. It does wonders for the improvement of speech and voice 
quality. 
3. It gives pleasure as the happenings of everyday life are 
lifted from the connnonplace through a poem. 
4. It helps pupils develop a sensitivity to the power of 
music in the English language. 
5. Better personal adjustment is achieved as the shy child 
forgets himself in a group, as the exhibitionist learns 
to submerge himself, and as all the children develop a 
pride in group performarice.3 
Among the additional values cited are that choral speaking and 
reading encourage better oral reading: 
The good oral reader has accurate pronunciation and clear 
enunciation.; he interprets intelligently through ·pauses and 
proper emphasis; he varies his voice to suit the thought. Be-
1Ruth G. Strickland, Language Arts in the Elementary School 
(Boston: D. C. Heath and Company, 1951), p. 232. 
~atilda Bailey, Marcillene Barnes, and Edna M. Horrock, Our 
English Language (New York: .American Book Company, 1956), p. 218. 
3Louise Oakley., "Three .. Problems in Language Arts," 
LXVI (June, 1957), 69. 
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cause choral speaking is done in groups, it gives the retiring 
child a wonderful opportunity to express himself without feel-
ing self-conscious. It helps children to improve their speech 
by teaching them to use their lips and tongue tips, to make 
open vowels, to clip their consonants, and to vary their tone 
in speaking. Even ~any speech difficulties, unless they are 
too pronounced, are automatically improved by choral speaking. 
It increases the child's vocabulary, gives him a greater ap-
preciation and love of poetry.l 
In writing on the values of choral reading, Smith places self-
expression first, and says, "Self-expression is one of the prime neces-
sities of man. He likes to connnunicate with his fellow beings, and the 
simplest way is by his voice. 112 
The social value of choral reading is also stressed by Smith, as 
she observes: 
Today there is an increased emphasis being placed on social 
values. It is the dream of our educators to make good citizens, 
and good neighbors, of school children, and the curriculum is 
constantly being watched for those values. It is felt that 
the student 1 s education is a waste of time if if does not give 
him qualities and habits he can use in later life .... As it 
is often impossible to deal with each problem separately, the 
teacher may try choral reading. By this method she achieves 
group participation .... Team spirit is recognized early and 
the pupil will do his part rather than face the disapproval 
of his classmates. 
Self-discipline is good for everyone. .Choral reading makes 
such control a part of the pupil.... He discovers a new self, 
one that he had never known and this knowledge adds to his 
poise and general bearing,3 
Choral reading is an enriching experience, for it develops a deeper 
sense of appreciation: 
lphilena Cox and Rosalind Hughes, HEffective Choral Speaking and 
Reading, 11 Ginn and GompanyContributio.ns in Reading, 1\fo. 9, pp. 7-8. 
2smith, op. cit., p. 12. 
3 Ibid., pp. 15-17. 
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If choral reading had no other excuse than being a form to 
radiate beauty, it would be justified. Once a person experi-
ences a glorious image, he will never quite lose it .•.• Some-
time in the past a person may have witnessed an inspiring 
scene of Nature. He may later forget it, but a cool breez.e 
suddenly brushing his face or a faint scent drifting past will 
recall the experience ..•• Or it may be some phrase that 
awakene-d him--words which come to him again and again, each 
time l.eaving some tiny influence .1 
Keppie adds her voice to the use of choral reading for enrichment 
when she says': 
Choral speaking is recognized today as a potent means of 
awakening the interest of o~r young people in the voicing of 
the literary treasures of our mother tongue ..•. It is only 
through the oral rendition of a poem that we fully realize its 
creative spirit and forn42 
Raubinheck, in referring to greater appreciation of poetry as an 
aim of choral speaking, goes on to describe an extra dividend: '1The 
additional value of pleasurable group activity is also a factor and the 
verse speaking group may grow to be one of the worth-while leisure time 
3 
activities of the gifted students in the school." 
Pron0vost advises: 
Choral speaking will have more value if the children are 
guided to decide on their .own .choral speaking arrangements. In 
creating their own part arrangements, children must analyze mean-
ing and mood. They must decide how to use their voices to com~ 
municate the meaning and the mood. .As a result, they tend to 
develop a deeper understanding and appreciation of literature.4 
1
smith, op. cit., p. 19. 
2Elizabeth Keppie, Choral Verse Speaking (Boston: Expression 
Company, 1939), p. ~8. 
3Raubicheck, op. cit. 
4Pronovost, op. cit., p. 228. 
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A desired value is eited by Rasmussen as she answers the question, 
why choral.speaking? by replying,, ''The best reason for choral speaking 
in the Elementfl.rY School i~ thC!,t it will improve the every-day speech 
1 
of children. 11 
Enfield has very defini~e feelings regarding the major value of 
choral speaking and con~?iders; 
The greatest value in the verse speaking choir activity is 
that it furnishes an art for every child. It may be true that 
not every ~hild can sing but every child.whose voice is free 
from defects can learn to speak beautifully ..•. Every child's 
voice can be trained to be a. credit to hims~lf and.a source of 
pleasure to his associates, unless he has a fractional or ·de-
fective speech and even such as these can be greatly helped. 
This is a fundamental value to be derived from the Verse Speak-
ing Choir .Activity. 2 
Chap.ters could be.written on the values of choral speaking, :j:or 
there are "riches untold11 in this activity, including the deyelopment 
of freedom from self-.consciousness,. be.tter speeeh, character. buildil).g, 
an. increased int.erest in juvenile lit~rfl.ture, a richer interpretation 
3 
of it, and personality development through happy contact with poetry. 
way: 
Raubicheck sunnnarizes the .object-ives of ~horal reading in this 
.. 
There are two main objectives to be reached through the 
medium of the. oral. interpretati.on' o-f literatu~e· ... The fi:r;st 
is to increase within the child the power of understanding 
and en!foyment of an ever-widening variety of prose and 
poetry; ·and second, to develop the power to share this en-
1carrie Rasmus~en, Choral Speaking for Speech Improvement 
(Boston: Expression Company, 1953), p. 13. 
2 . . . 
Enfield, op. cit., pp. 25-27. 
3 Abney and Rowe, op. cit., pp. 30-31. 
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joyment with others through the medium of the spoken word. 
Of all the &peech arts, perhaps the oral interpretation of 
literature is the one which offers the widest scope for de-
veloping the imagination,. broadening the horizons.and produc-
ing the greatest amount of personal and group pleasure. 
Perhaps the greatest privilege which a teacher can have is 
that of showing young hearts and im;:tginations the beauties 
which lie in recreating with their voices the inspired thoughts 
of the 1 dream makers •. 1 1 
Helpful guides for choral reading. Abn~y.and Rowe have outlined 
"Helpful Do's andDon'ts11 for choral speaking in the lower grades: 
THE DO'S 
Know your poem. You must be able to speak or read your poem 
well if you expect to inspire the children. 
Sense the rhythm, and the sound pattern. 
Read the poem aloud to the class. 
Afford leadership in good speech. Be sure that you have the 
correct vowel and consonant qualities. If you are in doubt, 
consult Speech books for guidance. A correct example is often 
more effective than a corrective method. 
Find the possibilities of contrast and balance,within the 
poem. 
Clear away all disturbing questions. It is not desirable 
to be hyperintellectual about the poem, but word-meaning, ac-
curate pronunciation, and correct grouping are essential to 
good oral interpretation. 
Read the poem a second time, and possibly a third--aloud to 
the clas~;. 
Invite the class to participate. 
Keep the yoic.es light. Volume can be increased after the 
tonal patterns are accurate. 
1Raubicheck, op. cit., p. 132. 
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Choose~ or let the children choose~ readers for the solo parts. 
Repeat the poem together. 
Don 1 t choose material beyond the children 1 s ability for en-
joyment and app'recia·tion. 
Don't exploit your directing ability. Remain as inconspicuous 
as possible. 
Don't over-analyze the poem. Enjoyable participation is the 
thing desired. 
Don't let sing-song patterD.B. a!}d broken thoughts creep into 
the reading. 
Don't let children force·their tones. 
Don 1 t choose 'star' pupils for all the solo parts. After all~ 
they need the training least; and leadership may be developed by 
giving the part to a child who can grow into it. 
Don't consider Choral Speaking primarily as a show device. 
If it is only that~ it has no place in the educational program. 
Don't let the Verse-Speaking choir be a poor speech vehicle. 
Give constructive speech training on vowels, diphthongs, and 
consonants; contro]_ing volume and in-flection, as well as rate 
and rhythm, at all times.l 
Selecting the poems. In concluding this research study, atten-
tion is focused on the first consideration, poetry and the selection of 
poems for children at the elementary level. In the curriculum of the 
elementary school, no literature program can be complete that does not 
include golden hours of poetry. Poetry, if given a chance, enriches 
daily living and sings its way into the minds and memories of children. 
The young child comes to ·school curious about the world and the 
reasons for natural and social phenomena. His chief question: "why'll1 
1Abney and Rowe, op. cit., pp. 33-34. 
2.0 
I 
i• 
He would clarify and .understand his experiences in his environment and 
in his relationships with others. He is seeking realization of his 
wishes, hopes, desires, dreams, and ambitions. He is involved in the 
1 
drama of living and here is. the stuff from which poems are made. 
It is important, therefore, in selecting poems for use at the 
elementary school level that the teacher study the interests and ·experi-
ences of the children. An awareness of likeness and difference among 
children-must be recognized as one considers: 
1. The interest span of the child is short. The sustaining 
of interest is a mark of advancing maturity. 
2. Children have a natural curiosity'about people and things 
and unless .curiosity is stifled it grows with each satis-
fying experience. . 
3. Children are gregarious. They enjoy being with people and 
like to share th~ activities of both children and grown-ups. 
4. Children respond to heroic action. 
5. Children iike make-believe and wonder. 
6. Children like humor. Life cannot hurt, too much, the ·indi-
vidual· who has learned·::-to laugh with others, or at himself 
when the occasion demands. 
7. Children are contemporary in their world. The children of 
today accept air travel, jet propulsion, atomic energy, 
radar, etc., with a complacency that sometimes jars adults 
who have watched the development of these marvels. 
8. Children like rhythm and repetition. Children have a 
natural liking for poetry that makes them respond when such 
materials are well read and presented with naturalness. 
Required lists of poems for a set time can have little 
justification. Probably in no other area is the adult's 
own sincere enjoyment more readily detected by the child. 
Pretense is easily seen and scorned. . 
lVirgil E. Herrick and Leland B. Jacobs; Children and the . 
Language Arts (New York: Prentice-Ha~l, Inc., 1955), p. 178. 
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9. Children are possessive. They have a natural interest in 
collecting and owning things which give them pleasure. 
This characteristic can be· used in-encouraging them to 
make their own poetry collections.l 
Poetry selected for children should be good poetry that tells 
appealing stories, poems of people, places and pastimes; lyrics in 
praise of the great wide wonderful world~ verses gaily saucy; lines 
- : 2 
filled with magical melody--these are the heritage of all children. 
Choral reading of such poetry will provide enjoyable and enrich-
ing experiences, for the poet's way of describing things is often so 
3 beautiful that we tuck them away in our memories for. future use. 
1children and Literature, Bulletin of the .Association for Child-
hoodEducat:Lon,~ashington, D. C., 1946), pp. 2,-3. 
2Eleanor M. Johnson, How to Get Best Results in Reading (Ohio: 
.American Education Publications, 1955), p. 25. 
3childrenandLiterature, op. cit., p. 4. 
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CHAPTER III 
PROCEDURE 
The procedure followed·in screening material and selecting poems 
for this study included: 
I. Observation 
From October through February the writer visited various 
classrooms during the weekly television educational program 
on Literature for Third Grade Children in order to check: 1 
A. Response of the children to the poetry and prose presented. 
B. Levels of children's interest. 
C. Reactions to material presented (stories versus poetry). 
D. Stimulus of audience participation--as on refrains--versus 
straight listening role. 
E. Effect of visual aids--pictures, scenery--in relation to 
enjoyment and enrichment. 
F. Behavior patterns--enjoyment--bored--restless. 
The writer noted that while the children looked forward 
eagerly to these programs, they were frequently keyed be-
yond the interest and comprehension levels of third 
graders. In one school; as an experiment, the writer sug-
1 . 
Channel 2, WGBH-TV, WedJ:lesday, 9:30 and 11:00 A.M. Presented by 
the Eastern Mass. Council of School Television under the administration 
of the Mass. Executive .C.ommittee for School Television. 
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gested that ·the programs be viewed by fourth graders. The 
improved response and interest of the children at this 
level were readily apparent. This experiment added s 
to the justification of the writer's thesis that material 
selected for choral reading should be within the experience 
and interest levels of the children concerned. 
The length of the program (thirty minutes) proved too long, 
as a listening experience, for children at both third and 
fourth grade levels. Thus, the writer concluded, choral read-
ing selections at the elementary level should be on the brief 
side. 
Explanations, often lengthy, regarding the intricacies of 
production of the books and illustrations, detracted greatly 
from the children's enjoyment of the material presented. 
Since poems for choral reading should first be read aloud to 
the children by the teacher, the poems, in order to stimulate 
enjoyment, should speak for themselves at first reading. 
Necessary explanation and ciarification should be subsequent 
to the original presentation and after interest and enjoyment 
have been aroused. 
The two programs that appeared most enjoyable to the chil-
dren were: 
1. Poetry presented by William Jay Smith in which the chil-
dren actually joined in on the refrains. 
2. A Children 1 s Theatre production of Hansel and Gretel in 
which young children were the performers. This relat;ed 
closely to the young a~dience and th~ effective scenery 
ded stimulat visual aids. 
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The writer con1:7luded that in her quest for poems suitable 
for choral reading at the element_ary level, the following cri-
teria should be considered: 
1 .• Selections chosen should relate to the inter,ests and ex-
periences of the children or to experiences which would 
provide added enjoyment and enrichment to the curricul~ 
2. Selections should be based.on those qualities which have 
natural, built-in attractions for children: delight in 
rhythm and movement--appeals to sight, sounds, and 
scents--response to adventure--heroism--fair play, and, 
of course, humor and imagination. 
II. Sources of poems 
The sources bapped in collecting poems for this study in-
eluded: 
A. Elementary school teache~s. It ~as been the privilege of 
this writer to associate with several elementary school 
teachers who keenly aware of the many values resulti~g 
from choral readin,g have used it extensively in their 
classrooms. These teachers have been most generous in 
sharing, with the writer, the poems which have proved most 
successful. 
B . .Anthologies and various collections of childrenrs.poetry. 
C. Publications ~nd magazines 
1. For children 
2. For teachers--educational services, etc. 
D. LC!-nguage arts textbooks--variou~ Reading Series par,ticu-
larly sections devoted to childrenrs literature and ere-
ative and expressive reading and interpretation. This has 
proved .. a most fruitful source. 
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III. Selection of trial material to determine effectiveness of the 
poems chosen. This was a pilot study consisting of: 
A. Demonstration lessons involving ~frain--line-a-child and 
very simple question-and-answer poems in Grades 1, 2, 3. 
B. A choral reading unit on Thanksgiving for Grade 5. 
C. Christmas readings of stories and poems in Grades 3, 4, 6. 
IV. Method of presenting poems·in this thesis: 
A. The poems presented in this study will be classified by 
subjects: 
1. All Beautiful Things--Nature--Science 
2. People--Times--Places 
3. Celebrating Events 
4. Just for Fun 
5. Land of Liberty--Our Country 
6. It Can Be Done--Inspiration 
B. Suggestions to teachers will indicate opportunities for: 
1. Varied arrangements 
2 ~ Correlation 
3. Enrichment 
C~ An index of authors with titles will be included. 
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CHAPTER IV 
ABOUT THE POEMS--MEMO TO TEACHERS 
If it is true that we do best that which we enjoy doing~ then it 
is all-important that the teacher present to her pupils poems for. choral 
reading which she herself finds exhilarating and appealing. The 
teacher's evident enthusiasm and delight, as she reads aloud a poem for 
her class, are the sparks which will kindle response in the children. 
Where to begin is an easily answered question. It may well be 
in kindergarten, with the children spontaneously joining in on the re-
frains of well-loved Mother Goose rhymes. In first grade, we may con-
tinue the use of refrain speaking, and the question of when to add other 
types of choral reading answers itself quite readily as we consider that 
we do, in fact, use unison speaking for our morning prayer and salute to 
the flag. Line-a-child, question-and-answer arrangements~ and group 
speaking all afford variety in interpreting the mood, thought, and feel-
ing of various poems and are suitable fDr use at the elementary leveL 
The poems selected for this thesis are from American literature 
and the writer's goal has been to select simple, appealing material, to 
favor shorter poems with story and action within the experiences of the 
children. These, then, are Hwalking poems," for Marjorie Gullan has 
1 
said, uwe must teach the child to walk before he can run." 
1Gullan, op. cit., p. 33. 
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May Arbuthnot, too, has advised screening our .American antholo-
gies for fresh material suitable for our young children, rather than 
limit ourselves to poems suggested in texts fof choral reading. Fre-
quently, these choral readings are neither within the experience nor 
interest levels of elementary school youngsters. 1 
"Something old and something new" might well be a helpful guide 
in choosing poems; for there are certain·favorites without which no 
collection would be complete. You will find a few of the writer 1 s 
favorites mingling with new modern verse. The collection is but the 
briefest sampling; actually, it is hoped that it may prove a stimulant 
to a personal collection of modern poetry as well as old favc:>rites 
which are adaptable for choral reading. · A personal collection of poems 
is a treasured possession; making quickl,y available the c·hoicest poem· 
for a special occasion. 
Since it is the writer's belief that much of the plea:sure in any 
endeavor is the preparation andplanning, most of the poems have been 
presented without indicati,ng suggested-arrangements. various arrange-
ments for many of the poems will be apparent, and in a few instances 
where possible grouping might be obso:t1re, footnoted suggestions have 
been made for the teacher. This decision was based on the b~lief that 
creative interpretation is best achieved if preconceived ideas of how· 
the poem should be presented are not offered. 
The terms line-a-child, refrain,· and unison are self-explanatory. 
Group work, a nontechnical term which the writer has chosen to use, 
1Arbuthnot, .op .. cit.,. p. 223. 
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seems particularly well-suited, as a growth experience, to choral read.,. 
ing in the elementary grades and may need clarification. 
A group represents two or more children who may share the reaqing 
of a poem in a variety of ways. The class may decide that all the chil-
dren will read the first and last verse of a poem, with each row taking 
various lines of the remaining stanzas. Again, the boys may form a 
group reading certain port~ons of a poem, while the girls carry the 
narrative lines. Yet another grouping might be on the basis of unison 
for the st0ry of the poem, with children,chosen by the class portraying 
certain lines because their voices seem well-suited to the lines as"' 
signed . . This arrangement is actually a very informal and simple begin-
ning for more advanced part work involving .voicing of the choral group. 
In group work in elementary grades, by reducing supporting voices 
to a smaller number than in unison, we are endeavoring to develop vocal 
ease for eventual individual speaking situations. 
A word of caution about interpretations that tend to be over-
dramatic--avoid lapsing into old-style elocution. The teacher may wish 
to use an occasional gesture that adds humor or highlights the meaning 
of a phrase, but in general gestures are a distraction and detract from 
the story of the po~m. Strive for a natural manner, light voices, and 
clear enunciation. 
The poet paints pictures with words; help the children to see, 
hear, smell, and feelthe words of the poem. Do not require memorization 
of poems, although you will find that favorite poems are memorized spon-
taneously. Above all, if children are to grow up enjoying poetry, 
teachers must make poetry-t:i.me.a special treat and a happy experience. 
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The poems in th~s collection have been classified under broad 
headings, and opportunities for enr~chment_through correlation with 
nature study, science,_ social studies, music, art, and special school 
activities have been con~?idere¢1. For shee;lr enjoyment, we have included 
some new nonsense verse ap.d you may 11Just f~r Fun1_1 wish to begin with 
these. 
Among the rich rewards of choral reading is t~e opportunity of 
helping the chi:)_d to recognize the thrill of advent11re and the joy of 
living which come from e:xploring in the fields .of poetry and prose. We 
are introducing the children to lifelong ~qmp;:tnions who will never cease 
t . o delight. 
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A Lesson to: Develop Adequate·Voice Volumethrough Choral Reading--
Grade 1 
Objectives 
General: To stimulate enjoyment in speaking together and individ-
ually through choral verse and storytelling. 
Speaking and Listening: 
Teacher 1 s: 1. To de~elop the ability to speak loud enough to be 
heard. 
2. To develop the ability to listen for differences in 
volume. 
3. To develop the ability to use the appropriate vol-
ume in speaking. 
4. To enjoy using a variety of voice volume in verses 
and stories. 
Children 1 s: 1. To enjoy listening to verses and stories. 
Background Data: 
2. To listen for loud voices and soft voices. 
3. To speak loud enough to be heard. 
4. To use a loud voice or a soft voice as required in 
a verse or story. 
First grade teachers each year have a new crop of shy children who 
must be taught to speak loud enough to be heard--children who must be 
taught to enjoy speaking experiences in the classroom. This lesson to-
gether with the additional suggestions at the end of the lesson plan 
have been provided by the speech consultant to assist the classroom 
teacher to develop adequate voice volume while also :Iimcreasing enjoyment 
in speaking experiences. 
Materials: 
Classroom experiences for the children using loud and soft voices. 
A variety of simple verses arranged for choral speaking. Story: The 
Animals of Farmer Jones, .A Little Golden Book published by Simon and 
Schuster, New York. The story of The Three Bears, with which the chil-
dren are familiar, will be used as the introductory basis for discussing 
different voices. 
31 
Procedure: 
Teacher: 
(Consultant) 
Children: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Teacher: 
Game using 
Whispering 
(soft) 
voice 
Miss Carroll told me how much you enjoyed listening to the 
story of The Three Bears yesterday at storytelling time. 
I wonder if you can tell me what kind of a voice Father 
Bear used when he said, 11Somebody's been tasting my 
porridge. 11 
He used a great big father voice. 
He certainly did and what kind of a voice did Baby Bear 
use-when he said, 11Someone 1 s been tasting my porridge and 
they've eaten it all up." 
He used a little baby voice. 
Yes, each bear had his very own voice and he used that 
voice whenever he was speaking. Baby Bear couldn't use a 
big voice and Father Bear couldn't use a little voice. 
They always had to use the very same voice. I think they 
must have found it very tiresome having just one voice. 
Do we always have to use the same voice? 
No! We can use loud voices and soft voices. 
Of course--we're very lucky, we have several voices. It's 
fun to be able to use different voices. 
(Develop the fact that we ean use just the right voice for 
each speaking experience. Discuss and-illustrate the 
various voices we use in school.) 
1. Whispering voice--a very soft voice--which we might use 
when telling a secret to our teacher or a friend. 
2. Group voice--the one we use in our reading group. 
3. Classroom voice--loud enough to be heard by everyone 
in the classroom. 
4. Playground voice--for outside games and for making our-
selves heard in noisy places or when calling to someone 
at a distance. 
Let's play some games using different voices. First, 
we 1 ll use our so.ft,. whispering voice and play "I've got a 
secret." 
Using basic theme: Hallowe'en is Fun--and it 1 s fun to 
dress up for Hallowe'en; teacher puts several pictures on 
the chalk-rail: ghost--witch--goblin--black cat--fairy--
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Teacher: 
Teacher: 
Game dlor 
Classroom 
voice 
Teacher: 
cowboy--policeman-.:.space pilot--etc. 
Of course, it's fun to keep our Hallowe 1 en costume a 
secret so everyone will be surprised when we take off our 
masks. Look at the p·ictures on the cha1k-rail and choose 
the one you would like to be for Hallowe'en. 
Mary, would you like to come up to my desk and whisper 
your secret? What would you like to be for Hallowe'en? 
Mary whispers to teacher; "I'd like to be a fairy· for 
Hallowe'en. n 
The children take turns guessing Mary's secret andthe one 
who guesses correctly has·the next turn to whisper his 
secret. 
(This game affords both speaking and-listening experiences 
as the children listen for the pictures which have been 
named so as not to repeat items.) 
I think we all know how to use our whispering or very soft 
voice~ and we' 11 be using it in some of our stories and 
poems. I wonder if we can use our classroom voice as well 
We use our clq.ssroom voice, clear and loud enough to be 
heard easily, when we want everyone in the room to hear us 
For your Hallowe'en Party, you'll be choosing games to 
play. I'm going to give each child a turn to tell what 
game he'd like to play at the·party. Remember to use your 
classroom voice and speak loud enough to be heard ~asily. 
Please stand and say, "I'd like to play Old Black Cat." 
If anyone can 1t hear, please raise your hand, and we'll 
repeat, using a louder voice. 
Children choose such games as Treasure Hunt--Pin the Tail 
on the Donkey--Musical Chairs--Fruit Basket--Bobbing for 
Apples--Statues--etc. 
Very good! Now let's try our classroom voice and our 
soft voice in this little verse. 
FIVE LITTLE KITTENS 
Five furry kittens 
.waiting in the house; 
Softly, softly, 
They think they hear a mouse. 
The white kitten says, "Be still. If 
The gray kitten says, 11We will.u 
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Emduation: 
The browrt kitten says~ noh·where?ll 
The striped kitten says~ "Take care. 11 
The black kitten says, 11Right there." 
"Squaak~" went the mouse, 
And they all ran under the house. 
Speaking and Listening: 
Teacher: 
Children: 
Follow-up: 
Additional 
What did we learn about our voices? 
We learned that we have different voices. 
We learned to use our soft voice and our loud voice. 
We learned to listen for differences in voices. 
We learned to speak loud enough to be heard easily. 
First grade children will need several lessons in order to 
develop the ability to speak·loud enough to be heard 
easily. Therefore, additional suggestions are offered 
for stories, poems, and games. 
Suggestions: Stories: The Animals .of Farmer Jones--A Little Golden 
Book.. This affords excellent practice in the sounds the 
animals make--loud sounds and soft sounds. The story may 
be read by the teacher with various children giving the 
sounds the animals make as they ask, 11Where is Farmer 
Jones?n and again after they have been fed, when they say, 
11Thank you! Farmer Jones. 
Wee Little Woman, English Folk Tale from On Cherry Street, 
by David H. Russell and Odille Ousley, Ginn and Company. 
This story is on the first grade level and affords excel-
lent practice in using a soft voice, a medium voice, and 
a great big, big voice. 
Other Stories, from On Cherry Street, published by Ginn 
and Company, which are useful for developing voice volume 
and which may be read by first grade children, include: 
Scat! Scat! Little Cat! by Sally R. Francis. 
One Little Feather, by .AdaM. Skinner. 
Funny Bunny Rabbit, Folk Tale. 
Little Yellow Chick, by Letitia Scott. 
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Additional Suggestions: 
Poems and Verses: 
(Softly) 
(Softly) 
(Softly) 
1st Child: 
2nd Child: 
3rd Child: 
4th Child: 
5th Child: 
6th Child: 
7th Child: 
Unison: 
Whisper: 
Aloud: 
Autumn Mood 
A golden leaf is falling to the ground •.•. 
Hush! Hush! 
With just the faintest whisper of a sound .•.. 
Brush! Brush! 
Leaves, and leaves, are swirling in a shower •••• 
Still! Still! 
A golden rain is falling on the hill. 
Louise Abney 
Secret 
Have you seen old Santa 
With his eyes aglow? 
Have you seen gay holly 
Everywhere you go? 
Have you seen red candles 
In the houses bright? 
Hav~ you seen the fir trees 
Gleaming in the night? 
Have you seen the mistletoe 
With its waxen berry? 
Have you seen the children 
Laughing gay and merry? 
Have you heard the secret? 
Oh, of course it 1 s out! 
Donnt you know it 1s christmas 
Everywhere about. 
Grace Rowe 
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The Nurs'ery Clock 
The nursery clock hangs high on the wall, 
(Mechanically) Tick-tock, tick-tock; 
And every morning I hear its voice call--
(Rapidly) Tick-tock, tick-tock! 
High on the wall it is running all day, 
(Pleasantly) Tick-tack, tick-tock; 
Ticking the minutes and seconds away--
(Briskly) Tick,-tick, Tock! 
Each morning it hustles me out of my bed, 
(Alertly) Tick-tock, tick-tock; 
At evening it Is ticking while prayers are said--
(Softly) Tick, tick, tock! 
Louise Abney 
Additional Suggestions: 
Poems: 
Extremes 
A little boy once played so loud 
That the thunder, up in the thundercloud, 
Said, "Since I can't be heard, why, then 
I 1 11 never,. never thunder aga:in! 11 
And a little girl once kept so still 
That she heard a fly on the window sill 
Whisper and say to a ladybird--
"She's the stillest child I ever heard!n 
James Whitcomb Riley 
Look Out! 
When I climb a fence or wall, 
I always hear my mother call, 
"Look out! You 1 11 fall !n 
If I climb poles, rocks or trees, 
My mother calls, ''Be careful, please, 
Look out! You'll fall." 
So when I hear my mother call, 
I say, "I'm careful, I won 1 t fall." 
BUT 
Sometimes -- I ------ do. 
Inez Hogan 
36 
37 
Three Little Frogs 
Three little frogs lived in alog, 
Gr-r-r-r-um. Gr-r-r-r-um.. Gr-r-r-r-um. 
They were-afraid of my big dog, 
Gr-r-r-r-um. Gr-r-r-r-um. Gr-r-r-r-um. 
The father frog made a great big sound, 
Gr-r-r-r-um. Gr-r-r-r-um. Gr-r-r-r-um. 
The mother frog looked all around, 
Gr-r-r-r-um. Gr-r-r..,r-um. Gr-r-r-r-um. 
The baby frog made a tiny sound, 
Gr-r-r-r-um. Gr~r-r-r-um. Gr-r-r-r-um. 
Auth0r-Unknown 
Lesson Plan for: Choral Speaking--Grade 5 
Objectives: 
General: .To develop the story and traditions of Thanksgiving as an 
enriching experience.· 
Speaking and Listening: 
Teacher's: 1. To develop enjoyment in speaking together. 
2. To develop appreciation for poetry. 
3. To develop the ability to use the vocal skills in 
choral speaking. 
Children 1 s: 1. To enjoy listening to poetry. 
2. To enjoy speaking together and .in groups. 
3. To listen for the story as told through the varia-
tion in mood and meaning of the words in the poem. 
Materials: 
4. To develop the ability to speak accurately, 
pleasingly, and acceptably. 
Psalm of David (special arrangement); Song--Faith of Our Fathers; 
Thanksgiving Choral Reading--They Found a Home, by Helen Ramsey in 
The Instructor, November, 1956; The First Thanksgiving, by Nancy 
Byrd Turner; America, The Beautiful, by Katherine Lee Bates. 
Background Data: 
This choral speaking unit is planned to be developed as the month 
of November unit in Speech Improvement and Development. 
Four of the children in this class will be enjoying their first 
Thanksgiving.Day. 
These children have come from Italy, Germany, and Sweden. During a 
recent lesson, when we were discussing Hallowe 1en, some of the 
children spoke of Thanksgiving and Christmas. Hallowe'en and 
Christmas were familiar to these youngsters, but Thanksgiving 
aroused their curiosity·. 
Ingrid, who came to us last March from Germany and who has made 
rapid progress in adjusting to her new school and new friends, 
asked: "What is Thanksgiving?" 
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Procedure: 
To acquaint our new friends with Thanksgiving, we gave a very brief 
explanation and then suggested that our next lesson topic might be 
Talks on Thanksgiving. 
Several of the children volunteered to prepare a talk, and a group 
of six were assigned the task of preparing a series of short talks 
which would make clear the meaning -of Thanksgiving. The other 
children in the class were asked to find colorful pictures which 
also would help to tell the story of Thanksgiving. 
At the conclusion of this lesson on the meaning of Thanksgiving, 
the teacher suggested that perhaps the class would like to learn 
some Thanksgiving poems which we could say together. 
This suggestion was joyfully received, as we had enjoyed doing a 
poem on iroctober 11 earlier in· th~ mori.t.h. 
All of the children benefit from these group speaking experiences 
in learning to speak loud enough to be heard, in learning. to use 
the proper voice, and in learning to vary the duration of sounds 
and words in order to convey the meaning of the poem. 
For the children who are endeavoring to master English, group speak 
ing is invaluable in helping them to acquire the rhythm, melody, 
and inflection of our language. 
Teacher: The teacher selected two Thanksgiving poems to read to the 
children. Then she asked; nwhich one shall we do? Which 
one do you like better?'' 
Children: We like them both. · They tell different parts of the Thanks-
giving story. Could we say both of them?" 
Teacher: "Well, perhaps we could. We could say them together for 
practice and then one group couid work on "They Found a 
Home,n while the ·second group works on "The First Thanks-
giving.11 
Children: ''Maybe we could do it like a play for Thanksgiving. 11 
Teacher: 11That would be fun! 11 Teacher then develops the fact that 
first, we must decide how we are going to do the poems-'-
what kind of voices we need for the ·various parts. Stresses 
and develops mood and meaning-;,..works with children on enun-
ciation--variety through varying duration of sounds and 
words, 
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Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Assists children in deciding on arrangements for the poems 
and works with them in choosing the various voices to be 
used in the poems. 
In order to emphasize the enjoyment of speaking together and 
also to develop the ability to listen with appreciation to 
poetry--rather. than memorizing the poems for a performance 
program-~teacher suggests that after we have studied them 
and can speak them together, we could record them on the 
tape recorder. 
110h! Yes, let 1 s do that, then we can be the audience and 
listen to our own program. 11 
"Perhaps,. since we won 1 t have to memorize our poems, if we 
record them--we could add a Thanksgiving Prayer and close 
with singing America, The BeautifuL 11 
"Yes, we always start our class with a prayer, so that would 
be right, but since this is Speech Class I 1 d rather say 
America, The Beautiful as our closing poem.rr 
HFine, that's a very good idea." 
"It will be fun to be our own audience and maybe, if we like 
it, we could let some of the other classes listen to it 
too." 
ttWe 1ll see--sharing is the. spir;i..t of Thanksgiving." 
Material selected for the Unit on Choral Speaking follows: 
Psalm of .David -- Arrangement -- Unison 
This is the day which the Lord hath made; 
We will rejoice and be glad in it. 
Make a joyful noise unto the Lord, all ye lands. 
Serve the Lord with gladness; come before His presence with singing 
Know ye, that the Lord, He is God; it is He that hath made us, 
and not we, ourselves; 
We are His people, and the sheep.of His pasture. 
Enter into His gates with thanksgiving, and into His courts wi:th 
praise: 
Be thankful unto Him, and bless His name. 
For the Lord is good,·His mercy is everlasting and His truth en-
dureth to all generations. 
Song: Faith of Our Fathers 
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. They Found a .Home (37) . 
. By Helen Ramsey 
Thanksgiving Choral Reading 
Suggested Arrangement: 
High voices: 
Medium voices: 
Low voices: 
High voices: 
Medium voices: 
Low voices: 
Low .solo:. 
High voices: 
Medium voices: 
Low voices: 
Unison: 
Many, many years ago, 
In a land across the sea, 
Stout-hearted Pilgrims sought to find 
A place.6f liberty--
A place where they might worship God 
.In calm.tranquility. 
They learned about.Am.erica 
Across the ocean 1 s foam, 
Where there was room for everyone 
And they. could find a home.-
And so the Mayflower set sail, 
Though dangerous waves .. dashed high, 
Lashing the boat, while lightning flashed 
Across ·the distant sky. 
But on and on the small bark sailed 
Till a harbor loomed near by. 
Then spake the Pilgrim governor: 
HNo longer need we roam, 
For God has brought us safely through, 
And we have found ai:,home." 
The first year passed, and some were ill, 
And some from hunger died. 
Many indeed were the dangers there; 
Many br~ve hearts were tried. 
But ~11 worked hard to plant the crops, 
Till all needs were supplied. 
They held a great Thanksgiving then, 
From dawn to eveningr s gloam. 
Their hearts were filled with gratitude, 
.For they had found .a home. 
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The First Thanksgiving (35) 
By Nancy Byrd Turner 
Suggested arrangement for choral speaking; 
Girls; 
Boys; 
Unison; 
Girls; 
Boys: 
Unison: 
So cold the first Thanksgiving came, 
That they who kneeled on earth and stone 
To thank the Lord in freedom' s name 
Were nearly frozen to the bone. 
Peril was near, and midnight fear, 
With desolate wind about the door, 
But courage lit a candle-flame 
That warmed them to the core:-
Candle that burned so staunch and strong, 
Courage that dared so dark a way, 
They light the centuries, clear and strong, 
On each Thanksgiving Day! 
So bare the first Thanksgiving fell 
That, counting all the scanty yield, 
They who had sowed and reaped could tell 
Their thanks for scareeihyy one good field. 
Yet, strangers in a lonely land, 
They thanked God for their harvesting, 
And dreamed a dauntless dream and planned 
New sowing for the spring. 
For candlelight no wind could shake, 
For sowing rooted far and near, 
For men and dreams like these, we make 
Thanksgiving every year! 
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America The Beautiful (9) 
by Katherine Lee Bates 
Suggested arrangement for choral speaking: 
Girls: 
Unison: 
Boys: 
Unison: 
Boys: 
Unison: 
Girls: 
Dnison: 
0 beautiful for spacious skies, 
.For amber waves of grain, 
For purple mountain majesties 
Above the fruited-plain! 
America! America! 
God shed His grace on thee, 
And crown thy good with brotherhood 
From sea to shining sea! 
0 beautiful for pilg~im feet, 
Whose stern, impassioned stress 
A thornughfare for freedom beat 
Across the wilderness! 
America! America! 
God mend thine every flaw, 
Confirm thy soul in self-control 
Thy liberty in law. 
0 beautiful for heroes proved 
In liberating strife, 
Who more than self their country loved, 
And mercy more than life! 
America! America! 
May God thy gold refine_ 
Till all success be nobreeness 
And every gain divine! 
0 beautiful for patriot dream 
That sees beyond the years 
Thine alabaster cities gleam 
Undimmed by human tears! 
America! America! 
God shed His grace on thee 
And crown thy' good with brotherhood 
From sea to shining sea! 
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Evaluation: 
Speaking and Listening; 
Teacher: 
Children: 
Follow-up: 
What did we learn about speaking and listening from 
our lesson on choral reading of Thanksgiving poetry? 
1. We enjoyed hearing the poems. 
2. We had fun speaking in groups and together. 
3. We learn to listen in order to get the meaning or 
the story as told in the poem. 
4. We learned to phrase the words of the poem in order 
to get the meaning and mood to best express the 
story of the poem. 
5. We learn to use our voices as needed in the poem. 
6. We learned to speak clearly and to enunciate our 
words properly. 
Further work on choral speaking which the children greatly enjoy, 
offers excellent opportunity for !'Peech improvement lessons for 
the entire class. 
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CHAPTER V 
PRESENTING THE POEMS 
The number in parentheses immediately following the title of the 
poem will correspond with the number noted in the ensuing Bibliograph-
ical Key to sources of the poems: 
A. Books 
1. Adams, Florence, and Elizabeth McCarrick~, Highdays and Holida~s. 
New York: E. P. Dutton and Company, 1927. 
2. Arbuthnot, May Hill, Time for Poetry. :New York: Scott, Foresman 
and Company, 1951. 
3. Avery, Fannie L., Prose and Poetry. New York: L. W. Singer Company, 
1935. 
4. Barrows, Marjorie,. The Children 1 s Hour. Chicago: Spencer Press, 
Inc., 1953. 
5. Betts, Emmett A., Adventures Here and There. l'iew York: American 
Book Company, 1959. 
6. Benet, Rosemary, and Stephen Vincent Benet, A Book of Americans. 
New York: Rinehart Company, 1933. 
7. Clark, Thomas Curtis, and Esther A. Gillespie, Quotable Poems. 
Willett Clark and Company, 193·1. 
8. Coatsworth, Elizabeth, and others, Story Parade. New York: E. M. 
Hale and Company, 1939. 
9. Ferris, Helen, Favorite Poems Old and New. New York: Doubleday and 
Company, Inc., 1957. 
10. Harvel, Dorothy, and May Williams Ward, Approach to Social Studies 
through 'Choral Speaking. Boston: Expression ·company, 1945. 
11. Hughes, Rosalind, Let's Enjoy Poetry. Boston: Houghton Mifflin 
Company, 1958. 
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12. Johnson, Eleanor, and Leland Jacobs, Treat .Shop. New York: Charles 
E. Merrill Books, 1954. 
13. Johnson, Edna, and others, .Anthology of Children 1 s Literature. 
Boston: Houghton Mifflin Company, 1948. 
14. Leavell, Ullin w., and others, Paths to Follow. New York: American 
Book Company, 1956. 
15. Longfellow, Henry Wadsworth, Complete Poetical Works, ed. Horace E. 
Scudder. Boston: Houghton Mifflin Company, 1922. 
16. Morris, Joseph, and St. Clair Adams, It Can Be Done. New York: 
George Sully and Company, 1930. 
17. McKee, Paul, and others, Bright Peaks. Boston: Houghton Mifflin 
Company, 1957. 
18. -----'---' Climbing Higher. Boston: Houghton Mifflin Company, 1957 
19. _____ , Sky Lines. Boston: Houghton Mifflin Company, 1957. 
20. Noon, Elizabeth F., Poems Children Enjoy. New York: F. A. Owen 
Publishing Company, 1946. · 
21. Russell, David H., and others, Roads to Everywhere. Boston: Ginn 
and Company, 1956. 
22. Sanford, A. P., and Robert Haven Schauffler, The Magic of Books. 
New York: Dodd Mead and Company, 1929. 
23. Sechrist, Elizabeth Hough, One Thousand Poems for Children. 
Philadelphia: Macrae-Smith ComPany, 1946. 
24. Schoolfield, Lucille D., Better Speech and Better Reading. 
Boston: Expression Company, 1937. 
25. Smith, William Jay, Laughing Time. Boston; Little,Brown and Company 
1953. 
26. Smith, Nila Banton, and Stephen F. Bayne, Frontiers Old and New. 
New York: Silver, Burdett Company, 1940. 
27. Stevenson, Burton Egbert, Home Book of Verse. New York: Henry Holt 
and Company, 1956. 
28. Thayer, Mary Dixon, The Child on His Knees. Boston: The Macmillan 
Company, 1926. 
29. Turner, Nancy Byrd, Magpie Lane. New York: Harcourt, Brace .and 
Company, 1927. 
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30. Untermeyer~ Louis~ Stars to Steer By. New York: Harcourt, Brace 
and Company, 1941. 
31. Werner, Jane, The Golden Book of Poetry. New York: Simon and 
Schuster, Inc., 1949. 
32. Yoakam, Gerald, M. Madilene Veverka, and Louise .Abney, Children 
Everywhere. New York: Laidlaw Brothers, Inc., 1940. 
33. Bailey, Matilda, Marcillen.e Barnes, and Edna M. Horrock, .Our English 
Language. New York: American Book Company, 1956. 
34. Condon, Randall J., .Atlantic Readers. Boston: Little, Brown and 
Company, 1936. 
B. Magazines andDther Sources 
35. Fleming, Mary, and Margaret Webster,· Teachers T Unpublished Collec-
tions, 1909-1959. 
36. Palmer, Jane~ Editor, Wee Wisdom. Lee's Sunnnit, Missouri: Unity 
School of Christianity, Vol. LXV, Nos. 8 and 9 (March and April, 
1959). 
37. Ramsey, Helen, "They Found a Home, 11 The Instructor (November, 1957), 
LXVII, 41. 
38. Utterback, Essie M., and Faun M. Sigler, "Springtime in Rhyme, 11 
The Instructor (March, 1959), LXVIII, 49~ 61-62. 
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ALL BEAUTIFUL TliiNGS 
NATURE--SCIENCE 
BEAUTIFUL THINGS (34) 
Nancy Byrd Turner 
11He hath made every thing beautiful in his time. 11 
Suggestions: 
God has made all things beautiful 
In his good time--so many things 
I cannot count them all. The clouds, 
The feathers in a pigeon's wings, 
The clear blue sea, the green-fringed ferns, 
The look of sunlight on the hills, 
Red roses by the garden wall, 
Daisies and daffodils; 
Pink shells, and little polished stones, 
The silver moon that sails the sky, 
The star beyond my window sill, 
The colors of a butterfly, 
The dark, black, velvet night, the way 
The yellow sun goes down the west, 
The song a happy robin sings, 
Beside its little nest. 
I could not ever count them all--
The shining of our fireplace, 
The shadows leaping on the wall, 
The baby's eyes, my mother's face, 
The way the wind goes through the leaves, 
All light and stepping, like a rhyme--
Such lovely, lovely things God made 
For us in his good time! 
This lovely poem is delightful in a line-a-child arrangement. 
The last two lines may be in unison but the voices should be soft, 
warm, and light. It is well-suited to Grade IV and upwards. 
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• 
Sl.JNSET ON THE _RANGE (17) 
Elizabeth Ellen Long 
Oh, the wind rides hard and the wind rides long 
And the song he sings is a cow hoy 1 s song: 
"Get along there, clouds, get along, each one, 
For it's round-up time at the Setting. Sun!tr 
Oh, the wind rides hard and the wind rides far 
And he brings in strays wherever they are 
With "Yippee-l-ay, get along there, get, 
I've never lost me a maverick yet! 11 
Suggestions: 
THE FALLING STAR (2) 
Sara Teasdale 
I saw a star slide down the sky 
Blinding the north as it went by 
Too burning and too quick to hold, 
Too lovely to be bought or sold. 
Good only to make wishes on 
And then forever to be gone. 
These two short poe~s make good unison study for Grade VI. They 
are entirely different in mood and tempo, yet each is very appealing 
in its own way. The children love the swinging westenn lilt of the 
first poem and the second provides an excellent study in contrast. 
The beauty of the falling star is impressive. They might be used for 
correlation with a unit of study on the heavenly bodies--sun--moon--
stars--etc. 
. ·;· ~.,. 
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Suggestions: 
CLOUDS (33) 
Helen Wing 
Over the hill the clouds race by 
Playing tag in a blue, blue sky; 
Some are fat and some are thin 
And one old cloud has a double chin; 
One is a girl with upturned nose 
And one wears slippers with pointed toes; 
There's a puppy dog, too, with a bumpety tail 
And a farmer boy with his milking pail. 
Sometimes they jumble all in a mass 
And get tangled up with others that pass 
As over the hill they go racing by 
Playing tag in a blue, blue sky. 
nAY (35) 
Unknown 
This is the way the morning dawns; 
Rosy tints on flowers and trees, 
Winds that wake the birds and bees, 
Dewdrops on the field and lawns--
This is the way the morning dawns. 
This is the way the sun comes up: 
Gold on brook and glossy leaves, 
Mist that melts above the sheaves, 
Vine, and rose, and buttercup--
This is the way the sun comes up. 
This is the way the daylight dies: 
Cows are lowing in the lane, 
Fireflies wink o'er hill and plain, 
Yellow, red and purple skies--
This is the way the daylight dies. 
· These two poems are both enjoyable using a combination of individ-
ual and unison arrangement. Correlate with nature study. The first is 
for fun, the second for beauty. 
50 
WATER IS A LOVELY THING (20) 
Julia W. Wolfe 
Water is a lovely thing--
Dark and ripply in a spring, 
Dark and quiet in a pool, 
In a puddle brown and cool; 
In the river blue and gray, 
In a raindrop silver gray 
In a fountain crystal bright; 
In a pitcher frosty cold, 
In a bubble pink and gold; 
In a happy summer sea 
Just as green as gre.en can be; 
In a rainbow far unfurled, 
Every color in the world; 
All the year from spring to spring, 
Water is a lovely thing. 
Suggestions: 
Excelilient for line-a-child interpretation with the entire class 
saying the first and the last two lines. For an enrichment activity, 
try creative writing--suggest it might be fun to write a composite poem 
with each child giving a line. (Topic suggestion:- Flowers are so 
beautiful.) 
Boston Un1versftr 
~ohool of Education 
Library 
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SEA SHELL (9) 
Amy Lowell 
Sea Shell, Sea Bhell, 
Sing me a song, 0 please! 
A song of ships and sailormen 
Of parrots.and tropical trees; 
Of islands lost in the Spanish Main 
Which no man ever may see again, 
Of fishes and corals under the waves, 
And sea horses stabled in great green caves. 
Sea Shell, Sea Shell, 
Sing of the things you know so well. 
Suggestions: 
· This poem affords exceptional speech practice on the usn sound. 
Grades III and IV find it exciting and enjoy putting a shell to t~eir 
ears and listening to the ocean song it sings. This correlates with 
nature study at this level. A lovely copy of this poem hanging on 
the wall above a collection of sea shells would give added interest. 
Unison may be used for the first two and last two lines with line-a-
child for the remainder of the story. Children may have shells at 
home, gathered at the seashore, which they would like to exhibit in 
a shell collection. 
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Suggestions: 
A TREE IS BEAUTIFUL TO SEE (20) 
Edna Jeanne Graham 
A tree is graceful, straight, and tall, 
Outlined against the sunset sky, 
Its leafy branches lifted high--
A tree is graceful, straight, and tall! 
A tree is beautiful to see, 
When drenched with rain, its limbs droop low, 
Or when they 1 re heaped with fulling snow 
A tree is beautiful to see! 
A tree is such a lovely sight, 
When dressed in autumn red and gold, 
Or when its first buds unfold~-
A tree is such a lovely sight! 
TREES (9) 
.Joyce Kilmer 
I think that I shall never see 
A poem lovely as a tree. 
A tree whose hungry mouth is pressed 
Against the earth's sweet flowing breast; 
A tree that looks at God all day · 
And lifts her leafy arms to pray; 
A tree that may in summer wear 
A nest of robins in her hair; 
Up.on whose bosom snow has lain, 
Who intimately lives with rain. 
Poems are made by fools like me, 
But only God can make a tree. 
. These two poems on trees are both suitable for group and unison 
arrangement. The first would be enjoyed by Grades IV and V. Joyce 
Kilmer's lovely poem is suitab£ for Grade VI. 
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' 
Suggestions: 
SPRIN:G (3) 
Celia Thaxter 
The alder by the river 
Shakes out her powdery curls; 
The willow buds in silver 
For little boys and girls. 
The little birds fly over 
And oh, how sweet they sing! 
To tell the happy children 
That once again 'tis spring. 
The gay green grass comes creeping 
So soft beneath their feet; 
The frogs begin to ripple 
A music clear and sweet. 
And buttercups are coming, 
And scarlet columbine, 
And in the sunny meadows 
The dandelions shine. 
And just as many daisies 
As their soft hands can hold 
The little ones may gather 
All fair in white and gold. 
Here blows the warm red clover, 
There peeps the violet blue; 
0 happy little children! 
God made them all for you. 
Grade IV and upwards enjoy this poem in springtime. Although 
winter has its special joys of coasting and skating, children are 
always glad to see the first robin or the first pussywillows and 
delight in reporting signs of spring. Correlate with talks or creative 
writing on "Signs of Spring." Group arrangement suggested. 
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A WELCOME MONTH IS APRIL (20) 
Sarah Grames Clark 
Said a tiny white cloud in the blue, blue sky, 
''I'm here because it 1 s April! 11 
And one golden ray of the sun replied, 
11I always shine in .April!n 
Then came a great storm cloud, with heavy gray sack, 
And said, 11L"ittle sunbeam .and cloud, you come back!" 
He packed them away and I heard him say, 
11lt always RAINS in April! 11 
Said a tiny green brook as it laughed along, 
.ni 1 ll sing to welcome April," 
And the bluebird returning soon heard the song 
And said, tti '11 trill for April.u 
Then that rascal Jack Frost, with his merriest laugh, 
Sent snowflakes a-fly:i,ng all over the path! 
Said the bird to the brook, '~ill you please to look~­
There's SNOW again, in April! 11 
Said a wee little girl with golden hair 
"I need spring clothes in April!tt 
But the chill of the wind made her aunt declare, 
1'It 1 s always COLD in April. 11 
Then, will you believe it, that very same day 
The round sun invited the south wind to play--
The air was as warm as a day in May, 
Though it was only April! 
I think you'll agree with me when I say, 
nA question mark is April." 
The clouds and the sun and the South winds play 
Their merry tricks in .April! 
So, when it is sunny look out for a shower, 
And though it is shining, rtwill rain in an hour--
Whatever the weather we say togehher, 
"A welcome month is April! n 
Suggestions: 
Suggested for Grades III and IV. A blending of individual and 
group interpretation would be delightful with this April poem. 
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TEE FRIENDLY ROBIN (20) 
Leland B. Jacobs 
Out in an apple tree, there he was swinging, 
Out in an apple tree, whistling; singing, 
"Morning! Morning! Good morning!" 
Never a harsh note, never a sad one, 
Always a jolly note, always a glad one, 
11Morning! Morning! Good morning! 11 
Wait, Mr. Robin--I will sing with you, 
Let me go merrily right along with you, 
"Morning! Morning! Good morning! u 
TALENTS DIFFER (2) 
Laura E. ·Richards 
'~at are you doing there, Robin a Bobbin, 
Under my window, out in the blue?" 
"Building my nest, 0 Little One Pretty One, 
Doing the thing that you cannot do! 
"What are you doing now, Robin a Bobbin, 
Under my window, out in the blue?" 
"Brooding my eggs, 0 Little One, Pretty One, 
Doing the thing that you cannot do!n 
11What are you doing there, Robin a Bobbin, 
Under my window, out in the blue?n 
"Feeding my nestlings, Little One, Pretty One, 
Doing the thing that you cannot do. 
"And what are you doing, pray, Little One, 
Pretty One. 
What are you doing, tell me now true?tt 
"Sewing my patchwork, Robin a Bobbin, 
Doing the thing that you cannot do! 11 
Suggestions: 
For most children, the first robin means Hurrah! Hurrah! spring is 
here at last. These two poems are both suitable for lower grades. The 
refrain of the first poem is fun and affords excellent speech growth. 
The second poem, the question-and-answer type, is good to use in a two-
ement. It also teaches a valuable lesson. 
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Suggestions: 
ROBERT OF LINCOLN (27) 
William Cul~en Bryant 
Merrily swinging on brier and weed, 
Near to the nest of his little dame, 
Over the mountainside.or mead, 
Robert of Lincoln ~s telling his name: 
Bob-o'link, bob-o'link, 
Spink, spank, spink: 
Snug and safe is that nest of ours, 
Hidden among the summer flowers. 
Chee, chee, chee. 
Robert of Lincoln is gaily drest, 
Wearing a bright black wedding-coat; 
White are his shoulders and white his crest. 
Hear him call in his merry note: 
Bob-o 1 link, bob-o'link, 
Spink, spank, spink; 
Look, what a nice new coat is mine, 
Sure there was never a bird so fine. 
Chee, chee, chee. 
Robert of Lincoln's Quaker wife, 
Pretty and quiet, with plain brown wings, 
Passing at home a patient life, 
Broods in the grass while her husband sings: 
Bob-o'link, bob-o 1 link, 
Spink, spank, spink; 
Brood, kind creature; you need not fear 
Thieves and robbers while I am here. 
Chee, chee, chee. 
Summer wanes; the children are grown; 
Fun and fro l.ic no more he knows: 
Robert of lincoln's a humdrum crone; . 
Off he flies, and we sing as he goes: 
Bob-o'link, bob-o.tlink, 
Spink, spank, spink; 
When you can pipe that merry old strain, 
Robert of Lincoln, come back again. 
cl.we, chee, chee. 
This poem offers excellent practice in speech agility. It also is 
fun to do and even the children in the lower grades will enjoy repeating 
the refrain. Children in the upper grades may enjoy using group speak-
ing for the story, with one child taking the part of Robert. 
Suggested correlation: Nature study--Art--Field trip~--Talks. 
_I 
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SEPTEMBER (23) 
Helen Hunt Jackson 
The goldenrod iS yellow; 
The corn is turning brown; 
The trees in apple orchards 
With fruit are bending down. 
The gentian's biuest fringes 
Are curling in the sun; 
In dusty pods the milkweed 
Its hidden silk has spun. 
The sedges flaunt their harvest 
In every meadow nook; 
And asters by the brook-side 
Make asters in the brook. 
From d·ewy lanes; at morning 
The grapes' sweet odors rise; 
At noon the roads all flutter 
With yellow butterflies. 
By all these lovely tokens 
September days are here, 
With summer's best of weather, 
And autumn's best of cheer. 
This perennial favorite is enjoyed from Grade III upwards. Group 
and unison work are pleasant for this poem. 
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OCTOBER'S PARTY (27) 
George Cooper 
October gave a party; 
The leaves by hundreds came--
The Chestnuts, Oaks, and Maples, 
And leaves of every name. 
The Sunshine spread a carpet, 
And everything was grand, 
Miss Weather led the dancing, 
Professor Wind the band. 
The Chestnuts came in yellow, 
The Oaks in crimson dressed; 
The lovely Misses Maple 
In scarlet looked their best; 
All balanced to their partners, 
And gaily fluttered by; 
The sight was like a rainbow 
New fallen ftom the sky. 
Then, in the rustic hollow, 
At hide-and-see~ they played, 
The party closed. at sundown, 
And everybody stayed. 
Prof;essor Wind played louder; 
They flew along the ground; 
And then the party ended 
In jolly "hands around~-" 
This is delightful fottr:·Grade III. Group and unison arrangement is 
effective. An attractive copy of this poem, mounted, might be the 
center of a bulletin board surrounded by autumn leaves from the~rious 
trees. Correlates also with art--pictures portraying autumn loveliness. 
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OCTOBER (24) 
J. Evelyn Willoughby 
October! O, October! 
I love your sparkling days, 
Your gift of brilliant color, 
Your soft gray haze. 
I love your fiery maples, 
I love your chestnut browns, 
And all the sumac ladies 
In their gayred gowns. 
I love the ripe corn standing 
.In shocks so straight and bold, 
I love the brown fields, resting, 
And the pumpkins clad in gold. 
The orange of the bittersweet, 
The lovely gentian 1 s blue, 
The russet robe~ of sleepy ferns, 
I love your every hue. 
October! 0, October! 
I love your sparkling days. 
Where do you fihd these wondrous tints 
That set the world ablaze? 
Unison arrangement is impressive-for the first and last verses, 
with group work on the other verses:. Grades V and VI find this poem 
appealing. The vowels in this poem point up the beauty to be obtained 
through adequate production of these sounds. 
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WINTER PLEASURES (20) 
Nona Keen Duffy 
What a we~lth of jolly things 
Good old winter always brings! 
Ice to skate on~ hills to coast--
Don't know which we like the most! 
Games to play, and corn to pop-~ 
Midnight seems to6 soon to stop! 
Books to read aloud at night, 
Songs to sing, .and plays to write! 
Snow men built on starry nights, 
Snow forts held in snowball fights! 
High winds whirling drifted snow, 
Breaths all frosty, cheeks aglow! 
These and more, chill winter brings--
What a host of jolly things! 
This gay little winter poem is good for Grades I and II. The 
first and last verses may be in unison, with individuals or small groups 
reading the other verses. There should be notes of fun and excitement 
in the voices. 
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A CRYSTAL,OF SNOW (20) 
M. Lucille Ford 
A.crystal of snow is a wonderful thing 
With texture as fine as a butterfly's wing; 
With network of atoms. like filmy spun lace, 
Or petal arrangement pf fair flower face. 
A crystal of snow is a beautiful thing 
With the sparkle of drops that to spiders' webs cling 
On a bright dewy morn; and the luster of pearl: 
Or a diamond gleam on a glistening curl. 
A crystal of snow is a curious thing--
With dew of summer--or rain of spring--
And frost of autumn mixed into it all; 
The flowers of cloudland that earthward do fall. 
THE LITfi¥ .ARTIST (35) 
Unknown 
There is a little artist 
Who paints in .the .cold night hours 
Pictures for wee, wee children 
Of wondrous trees and flowers. 
Pictures of snow-capped mountains 
Touching the snow-white sky 
Pictures of distant oceans 
Where pygmy ships sail by. 
Pictures of rushing rivers 
By fairy bridges spanned 
Bits of beautiful landscape 
Copied from elfin-land. 
-The moon is the lamp he paints by, 
His canvas, a window-pane 
His brush is a frozen snow-flake 
Jack ;Frost is the artist's name • 
These two poems are perennial favorites of third and fourth grade 
children. They are both suited to either group or unison arrangement. 
The first poem may be linked with a nature study unit on weather. The 
second is excellent used as a device to help the children see the pic-
tures in the words of a poem. It also correlates with language arts. 
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NEW YEAR (24) 
Unloiown 
A year to be glad in, 
And not to be s~d in, 
To gain in, to give in, 
A happy new year. 
A new Year for trying 
And never for sighing; 
A new year to live in: 
Oh, hold it most dear! 
THE .SNOWMAl'l'S RESOLUTION (19) 
Aileen Fisher 
The snowman's hat was crooked 
And his nose was .out of place 
And several of his whiskers 
Had fallen fro~ his face. 
But the snowman didn't notice 
For he was trying hard to think 
Of a New Year's resolution 
That wouldn't melt or shrink. 
He thought and planned and pondered 
With his little snow-ball head 
'Till his eyes began to glisten 
And his toes began to spread; 
And at last he said, 11I 1ve got it--
I'll make a firm resolve 
~hat no matter what the weather 
My smile will :not dissolve •11 
Now the snowman acted wisely 
And his resolution won 
For his splinter smile was wooden 
And it didn't mind the sun! 
The.Snowman's Resolution is enjoyed by Grades III and IV in either 
group or unison arrangement. It is fun to do after a good snowstorm 
when the children may actually build a snowman in the school yard. The 
first poem offers excellent advice. It is used in unison arrangement. 
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FISH (25) 
Williami Jay Smith tr· 
Look at the fish! 
Look at the fish! 
: --i--
Look at the fish that is blue and green, 
Look at the fish that is tangerine! 
~ook at the fish that-is gold and black 
With monocled eye and big humpback! 
Look at the fish with the ring in his nose, 
And a mouth he cannot open or close! 
Look at the fish with lavender stripes 
And long front t.eeth: like organ pipes, 
And fins that are ffuer than Irish lace. 
Look at that funny grin on his face, 
Look at him swimming: all over the place! 
Look at the fish! 
Look at the fish! 
LOOK at the fish! 
They're so Beautiful! 
Suggestions: 
This will be enjoyed by even the youngest children and they may 
join in the refrain. Pets and their care provide profitable and useful 
lessons for children. Perhaps at home or, better, in the classroom 
there is an aquarium where youngsteli"s may trLook at the fish! 11 
65 
\. ) 
i 
FLmfFY (37) 
i 
Kathryn~- Gibson 
i 
Gray Fluffy, just a small new kitten, 
Thought the world so grand 
That when her mothJr kept her close, 
She could not unde~stand 
Just why she could!not go outside 
And sniff around a~ will 
At all the interesting things 
Beyond the back doJrsill. 
So, one day when the door was open--
No one being near ... .;. 
She slipped right ~ut and down the steps 
Without a sign of fear. 
The big outdoors smelled wonderful, 
The sky was bright!and blue, 
The trees were gre~n for springtime, 
And the flowers were blooming, too. 
So Fluffy gave a happy §pin 
And practiced on a! pounce; 
She trotted down the garden path 
With a merry littl~ bounce • 
. She went along her i playful way, 
Poked at this and that; 
She stuck her noseiin everything--
Just like a baby eft. 
I 
She batted at the tiolets, 
Jumped for a daffodil, 
Arched up her backiat a round earthworm, 
And played about until 
She grew quite lon~ly by herself 
And looked about t6 see 
If she could find ~ playmate 
To share her little spree. 
Just then came buz~ing into sight 
A busy bumblebee, i 
So Fluffy batted w~th her paw 
And drew up playfully. 
But bumblebees areh't playful--
As everyboyy knowsL 
I 
And Mr. Bee stung Fluffy 
On the tip of her fmall nose. 
i 
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I i! ( 
I 
! 
i Poor Fluffy gave a loud mi-aow ' 
.And scampered off for home. I 
She promised her wise mother cat; 
She'd wait awhile to roam. 1 
I 
I. 
I 
r 
We learn from 
story. It may be 
Grade IV. 
our experiences. Grades I and li will enjoy this 
L 
read to them in group arrangemep.t by children from 
I 
I 
I 
I 
67 
MY JC>OG (33) 
James S. ·Tippett 
I do not love my:dog because--
He1s good at doing tricks 
Like standing on:his two hind feet 
Or fetching balls and sticks. 
I do not love myidog because--
lie 1 s gentle and polite 
And barks to drive away the things 
That prowl around at night. 
I do not love mydog because--
He really is quite fine, 
But oh! I love my dog because 
I'm his and he is mine. 
THE RUNAWAY 
Robert Frost 
Once, when the snow of the year was beginning to fall, 
We stopped by a mountain pasture to say 11Whose colt?n 
A little Morgan had one·· forefoot on the wall, 
The other curled at his breast. He dipped his head 
.And snorted to us. And then he had to bolt. 
We heard the miniature thunder where he fled 
And we saw him or thought we saw him dim and gray, 
Like a shadow against the C"\J.rtain of falling flakes. 
HI think the little fellow's afraid of the snow. 
He isn't winter-broken. It: isn1:t play 
With the little fellow at all, he's running away. 
I doubt if even his mother could tell him, 'Sakes, 
It 1 s only weather. 1 He 1 d think she didn 1 t know. 
Where is his mother? He can't be out alone." 
And now he comes again withia clatter of stones 
And mounts the wall again with whited eyes 
And all his tail that isn 1 t hair up straight. 
He shudders his coat as if to throw off flies. 
liWho.ever it is that leaves him out so late, 
When other creatures have gone to stall and bin, 
Ought to be told to come and take him in.n 
Suggestions: 
Children love poems about animals. The first is suggested for 
Grade II or III, the second for Grades V and VI. 
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THE WEATHER-"VANE HORSE (37) 
R. H. Grenville 
' The weather-'vane horse runs east, runs west, 
With the wind in his mane and the rain on his breast, 
With the lightning, flashing across the sky, 
Lending a gleam to his metal eye. 
! 
The weather-vane horse trots north and south, 
With the scent of clover sweet in his mouth, 
With frost on his hoofs and snow on his back, 
He follows an endless, •airy track. 
I wonder if ever, when'we 1re asleep, 
He gives a tremendous ak¥ward leap, 
Shakes hims.elf free of his metal bars, 
And gallops away to the field of stars 
To race with the comets, as fleet as they, 
Hurdles the stream of the Milky Way, 
And prances about to a,circus tune 
In the silvery spotlight of the moon. 
Group arrangement or unison work is suggested for this poem. 
Third and fourth grade children wili delight in this story in connec-
tion with a unit on weather. · 
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PEOPLE--TIMEk--PLACES 
ABRAHAML~NCOLN (2) 
Mildred ':Pl!ew .Meigs 
Re~ember he was poor an~ cbuntry-bred; 
His face was lined; he W.alked with awkward gait. 
Smart people laughed at hitn sometimes and.said, 
trHow can so very plain a man be great?n 
Remember he was humble, us!ed to toil. 
Strong arms he had to b~ild a shack, a fence, 
Long legs to tramp the wodds, to plow the soil, 
A head chuck full of backwoods common s.ense. 
Remember all he ever had tie earned. 
He walked in time through stately White House doors; 
But all he knew of men and life he learned 
In little backwoods cabins, country stores. 
Remember that his eyes coJld light with fun; 
That wisdom, courage, s~t his name apart; 
But when the rest is duly 
1
said and done, 
Remember that men loved :him for his heart. 
Suggestions: 
The first line of each verse wot1-ld be effective .read in unison, 'as 
well as the last line of the po.em. !Individuals or small groups could 
read the remainder of the poem. Thdre is opportunity through this 
poem for an impressive lesson on ev~ryday virtues--the golden rule--
the success of a life based on Charity, the greatest of all virtues • 
.Suggested for Grade IV and upwards. 
70 
Suggestions: 
GEORGE WASHINGTON ( 6) i 
Rosemary and Stephen Vincent BeAet 
Sing hey! for bold George Washington, 
I 
That jolly British ta:r, . J: 
King Ge·orge 1 s famous admiral ' 
From Hull to Zanzibar! 
No--wait a minute--something's wrong--
' George wished to sail the foam. j 
But, when his mother thought agha$t, 
Of Georgie shinning up a mast, f 
Her tears and protests flowed so ~ast 
That George remained at home. I 
I 
Sing ho! for grave George Washington, 
The staid Virginia .squire, 
Who farms his fields and hunts his hounds 
And aims at nothing higher! 
Stop, stop, it's going wrong again! 
George liked to live on farms, 
But, when the Colonies agreed 1 
They could and should and would ~e freed, 
They called on George to do the deed 
And George cried "Shoulder arms! 11 
Sing ha! for Emperor Washington i 
That hero of renown, 
Who freed his land from Britain's rule 
To win a golden crown! ; 
No, no, that 1 s what George mightihave won 
But didn't, for he said, ! 
"There's not much point about a king, 
They're pretty but they're apt to sting 
And, as for crowns--the heavy thing 
I 
would Only hurt my head. II i 
I 
I 
Sing ho! for our George Washingtbn! 
(At last I've got it straight.) ! 
The first in war, the first in p~ace, 
The goodly and the great . 1 
But, when you think about him nof, 
From here to Valley Forge, 1 
Remember this--he might have bee~ 
A highly different specimen I 
And, where on earth would we be,i then? 
I'm glad that George was George .I 
i 
., 
Excellent for Grades V and VI. May be used in group and unison ar-
as a real person in this poem Washington 
of 1 
71 
..:... ) 
THE YOUNG !coLUMBUS (34) 
Nancy By:tid Turner 
i The little son of the weaver went up and down the room, 
Two paces out, two paces backj to the drone of the driving loom. 
His hands were deft with the ahuttle, but his fancy wandered 
free--
He was full of an old, old wo*der: What lies beyond the sea? 
In the .open door 
The sweep of the 
i 
of the cottage he saw a picture framed, 
waters wide ~nd blue when the western skyline 
flamed, 
With a golden 
He shaded his 
pathway shining:when the sun was very low. 
eyes to watch i~: Where does the bright way ,&£.? 
i 
Down on the wharves at evening he marked the turning tide, 
The long waves pulling outwar~ slow, the water surging wide, 
Forever drawn to. the distance~ and :r:es.tless evermore .. 
He sat and mused in the twilight: What of that other shore? 
i 
The little son of the weaver wove on, the long years through, 
And, watching still and wondeting still, to manhood's 
stature grew; · 
He traced with trembling fing~r dry scroll and map and chart. 
What lies beyond the sea? he>said, the old dream in his 
heart. 
The long tides swung to seawatd, the wind drew to the west; 
He gathered ships for his goit):g, because he could not rest. 
The white sails filled and fl~ttered; the old shores 
dinnned behind; : 
He set his course unflinchinglfor the goal that he must find. 
i America, my country! the yea~s are very long, 
But still we lift our praise to-day, and still we sing our 
song i 
For him, the weaver's little $on, who questioned wistfully: 
What 1 s ~ the other side? What lies beyond the ~? 
I 
i 
i 
Suggestions: ! 
Good for Grade III and upwards. 1 Grade II would enjoy hearing the 
story and asking the questions in uJjlison. So often, children think of 
famous people only as adults; there&nre, it. is well to -develop an aware-
ness that once they too, even as we~ were boys and girls. Deeds of 
greatness are always inspirational tood for youngsters . 
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COLUMBUS . (9) 
Joaquin Miller 
Behind him lay the gray Azores, 
Behind the Gat~s of Hercules; 
Before him not the ghost of shores, 
Before him only shoreless seas. 
The good mate said, llNow must we pray. 
For lo! the very stars are gone. 
Brave Admiral, speak, what shall I say? 11 
"Why, say 1Sail o~! sail an! and an!tt 
1 ~y men grow mutinous day by day; 
My men grow ghastly wan and weak. 11 
The stout mate thought of home; a spray 
Of salt wave washed his swarthy cheek. 
·
11What shall I say, brave Admiral, say, 
If we sight naught but seas at dawn? 11 
"Why, you shall say at break of day, 
1Sail on! sail on! sail on! and on! 11 
They sailed and sailed, as winds might blow, 
Until at last the blanched mate said, 
11Why, now not even God would know 
Should I and all my men fall dead. 
These very winds forget their way, 
For God from these dread seas is gone. 
Now speak, brave Admiral, speak and say--
He said: 11Sail on! sail on! and on!. 11 
They sailed. They sailed. Then spake the mate: 
11This mad sea shows his teeth tonight. 
He curls his lip, he lies in wait, 
With lifted teeth, as if to bite! 
Brave Admiral, say but one good word: 
What shall we do when hope is gone? 11 
The words leapt like a leaping sword: 
11Sail on! sail on! sail on! and on! 11 
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Then, pale and worn, he kept his deck, 
And peered through darkness. Ah, that night 
Of all dark nights! And then a speck--
A Light! a light! a light! a light! 
It grew, a .starlit flag unfurled! 
It grew to be Time's burst of dawn. 
He gaine.d a world; he gave that world 
Its grandest lesson: "On! sail on!" 
This classic teaches the val~able lesson of success through continue 
effo~t. Although even the youngest children will enjoy hearing the 
poem and participating in the refrain, it is especially good in Grade IV 
when social studies relate to explorers. In connection with Columbus 
Day, it will also be enjoyed in the upper grades. 
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WESTERN WAGONS (6) 
Rosemary and Stephen Vincent Benet 
They went with ax:e and rifle, 
When the trail was still to blaze. 
They went with wife and children in the prairie schooner days: 
With banjo and with frying pan 
Susanna, don't you cry! 
For I'm off to California to get rich out there or die~ 
We've broken land and cleared it but we're tired of where we 
are. 
They say the wild Nebraska is a better place byar. 
There's gold in far Wyoming; there's black earth in Ioway. 
So pack up the kids and blankets for we're moving out today! 
We're going West tomorrow where· the promises can't fail 
O'er the hills in legions boys and crowd the dusty trail! 
We shall starve and freeze and suffer, 
We shall die and tame the lands. 
But we're going West tomorrow, with our fortune in our hands. 
Suggestions: 
Grades V and VI enjoy this poem. It correlates well with the 
fifth grade study of the United States and the western movement. 
The rhythm is appealing and. could be an incentive to creative work 
in writing. Group and unison arrangement is suggested. 
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NOT SO VERY LONG AGO (32) 
Louise Abney 
Not so very long ago, 
Where today the highways run, 
Herds of buffalo were roaming--
Slowly grazing in the sun. 
Then there :came the covered wagons 
Crawling west across the plains, 
Pushing on, through rain and sunshine, 
Oxen pulled those wagon trains. 
Next there came the small steam engine 
On its narrow, one-way track--
H,uffing! Puffing~ going somewhere; 
Puffing! Huffing! coming back. 
Today, the trains are silver rockets 
Whizzing at a speed so fast 
You have barely time to see 
Or count the cars as they shoot past. 
Trucks and automobiles, buses--
Yellow, orange, red, and blue--
Cars of almost every color 
Flash where buffalo roamed through! 
Modern gypsies in their trailers, 
Quite unlike the ox-drawn loads, 
Cook and eat and sleep while rolling 
Down the modern ribbon-roads. 
And above the stretched-out meadows 
Airplanes sweep the turquoise sky, 
With their bright propellers spinning--
Giant.eagles flying high! 
Oh, so many things have happened, 
And there is so much to know 
Since the buffalo were grazing 
Not so very long ago. 
For Grades IV and V to correlate with Social Studies. --A combina-
tion of individual, group, and unison arrangements is suggested. 
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ROADS (21) 
Rachel Field 
A road might lead to anywhere--
To harbor towns and quays, 
Or to a witch's pointed house 
Hidden by bristly trees • 
. It might lead past the tailor's door, 
Where he sews with needle and thread, 
Or by Miss Pim the milliner's, 
With her hats for every head. 
It might be a road to a great, dark cave 
With treasure and gold piled high 
Or a road with a mountain tied to its end, 
Blue-humped against the sky. 
Oh, a road might lead you anywhere--
To Mexico or Maine. 
But then, it might just fool you and--
Lead you back home again! 
Suggestions: 
For Grades V and VI. Group or unison arrangement will be enjoyed. 
Going places is always exciting, but there's joy in returning also. 
Suggestions: 
OTHER CHILDREN (21) 
Helen Wing 
·.Some children live in palaces 
Behind an iron gate, 
.And go to sleep in beds of gold 
Whenever it gets late. 
And way up north the children live 
In houses built of ice, 
And think that beds made out of fur 
Are really very nice. 
-
In countries where the nights are hot 
Without a single breeze, 
The children sleep in bamboo beds 
That fasten in the trees. 
Some day I think Illl travel round 
And visit every land, 
And learn to speak the language that 
Each child can understand. 
They'll want to ask me questions then, 
And I will ask them others, 
Until at last we understand 
Like sisters and like brothers. 
This poem will help children to feel a kinship to children all over 
the world. Perhaps unison arrangement might be used first with this 
poem and later the children might like to try a group arrangement. 
This poem was used in a class where several of the children had come 
from foreign countries. These children were encouraged to tell us 
about customs in their native lands. Some of the children taught the 
class the songs and folk dances of their homelands. We .developed the 
feeling of happiness that can come from sharing with each other and 
getting to know one another better. Suggested for Grade IV. 
78 
Suggestions: 
IN MEXICO (20) 
Blanche Jennings Thompson 
In Mex~co, in Mexico, 
The people never hurry. 
If things aren't fi.ri.ished quite on time, 
The Mexicans don't worry, 
nM.ananan -- that's to-morrow---
They say in Mexico. 
In Mexico, in Mexico, 
They like strange things to eat. 
The fiery hot red pepper 
They think is quite a treat. 
Tortillas and tamales 
They eat in Mexico. 
In Mexico, in Mexico, 
~he people are polite; 
They're courteous to strangers 
.And gay from morn to night. 
It's pleasant to go traveling 
Down in Mexico. 
This little poem makes a good unison study. It has a gay, happy, 
carefree air and a definite rhythm which is most appealing. From 
Grades III to VI, this is a favorite with children and it correlates 
with a unit on Mexico. 
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ISLAND (5) 
Rachel Field 
All the islands have run away 
From the land which is their mother; 
Out where the lighthouse guards the bay 
They race with one another. 
Rocky or wooded, humped and small, 
Edged whitely round with spray, 
What should we do if the islands all 
Ran back to the land some day? 
How would the ships know where to steer? 
Where would the sea-gulls fly? 
How flat the sea would look, and queer, 
How lonely under the sky. 
For Grade IV. Islands have a special enchantment all their own. 
Correlate with talks. Some of the children have, perhaps·, spent 
vacations or enjoyed camping on an island. Others will be stimulated 
to talk of trips they have enjoyed and places they have visited. 
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'rHE TRAI~ RIDE ( 10) 
Dorothy Harvel 
Train announcer calls: 11~orth bound train for •..• rt 
Conductor: pretends to take tickets. 
Porter says: ''Watch your step. tt 
All: 
First 
passenger: 
All: 
Second 
passenger: 
High voices: 
Low (echo): 
High: 
Low (echo): 
All: 
We like to travel on the train, 
It gives us such a thrill 
To see it puff-puff-puffing 
As it curves around the hill. 
It is rather like a giant 
With a round black face; 
He seems to be short-winded 
But we think he'll win the race. 
And like a giant singing 
His bell goes ding-ding-dong. 
When he begins his travels 
We always hear this s·ong. 
And when he starts to racing 
He really has to tug--
And then his voice is lower: 
Chug , •• chug .•. chug .•• 
He 1 s pulling out of the station: 
Ding.-dong ding-dong 
.Chug-chug 
Chug, chug-chug 
Chug, chug-chug-chug 
Chug, chug~chug-chug 
Chug, chug"chug-chug' Chug. 
Then the whistle screams 
Look ou - ou out! 
Look ou- ou out! 
For me - ee - ee! 
For me - ee - ee! 
Then all the while, 
Mile after mile, 
Chug, chug - chug - chug 
Chug, chug - chug - chug 
.Chug, chug-chug-chug Chug. 
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Third 
passenger: 
Another 
passenger: 
Train 
vendor: 
(sells things) 
Two girls: 
All: 
Porter: 
All: 
Porter: 
All: 
SUGGESTION: 
The conductor has a uniform; 
His buttons look like gold; 
He has a star upon his sleeve; 
He must be very old. 
He takes our tickets, smiling, 
And then a man comes through 
A lot of times, and each time 
He is s-elling something new. 
Candy! Ice cream! Latest books! 
Pop! Prize crackerjack! 
Chewing gum! Fresh peanuts, 
Ten cents a sack! 
_A nurse brings in a bottle 
For a baby, back of us. 
Re yelled that he was hungry, 
But now he stops his fuss. 
The porter hits his little gong: 
He wants us all to hear--
Last call for luncheon! 
Diner in the rear! 
We go through a Pullman--
That's a sleeping car 
In which people pay to ride 
If going very far. 
But we just eat, and make our change, 
And then we hurry back 
To where we were seated. We 1re almost home 
And the porter says to pack. 
(Who has been sweeping aisles) 
But you must keep your seats, please, 
Until the train stops. 
Then 
We see our folks! And we hop off, 
And the train goes on again. 
we hear it in the distance 
Ding - dong ding-dong 
Chug, chug-chug,-chug, etc. 
(Repeat as desired, getting fainter and 
fainter.) 
In connection with a unit on transportation this choral reading 
would be. fun. Chairs should be arranged as in trains. Children may 
dress up and bring dolls for youngsters, baggage, and things to eat. 
82 
A SEA-SOl'TG FROM THE SHORE (2) 
James Whitcomb Riley 
Hail! Ho! Sail Ho! 
Ahoy! Ahoy! Ahoy! 
Who calls to me, 
So far at sea? 
Only a little hoy! 
Sail! Ho! Hail! Ho! 
The _sailor he .sails the sea: 
I wish he would capture 
A little sea-horse 
And send him home to me. 
I wish, as he sails 
Through the tropical gales, 
He would catch me a sea-bird, too, 
With its silver wings 
And the song it sings, 
And its breast of down and dew! 
I wish he would catch me 
A little mermaid, 
Some island where he lands, 
With her dripping curls, 
And her crown of pearls, 
And the looking-glass in her hands! 
Hail! Ho! Sail! Ho! 
Sail far o 1 er the fabulous ·main! 
And if I were a sailor, 
I'd sail with you, 
Though I never sailed back again. 
Suggestions: 
This poem is fun to do in Grades II and III. It lends itself well 
to individual and unison arrangement, and changes in voi~e volume and 
pitch emphasize vocal variet~y 
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SHIPS OF FREE .AMERICA (5) 
James S. Tippett 
Ho! Ships of fr.ee America, 
Come> all, parading by; 
Sailing ships and steam ships 
And great airships that fly. 
Columbus with his three small ships 
Heads the long parade. 
nsail on, my men! Sail on!u he cried •. 
"Sail on! Be not afraid! 
A rich, new land lies waiting; 
Our fortunes shall be made. 11 
The bold ships came exploring, 
And brave ships came to stay. 
The HALF MOON and the MAYFLOWER, 
They live for us today. 
And so do all those sailing ships. 
That found a trackless :way 
Across the wide Atlantic 
Beneath blue skies ·or gray. 
Ho! Ships that carried people; 
Ho! Ships that carried things; 
And ships like brave OLD IRONSIDES> 
Spread wide, white canvas wings. 
And all the steamships liye for us; 
The CLERMONT first was made. 
They came; they went. A hundred years 
That carried golden trade, 
And still across wide oceans 
Their venturous tracks are laid. 
Look! In the sky, these latest ships, 
Shining with s i1 ver wings; 
Like birds they fly, these winged ships. 
Each humming engine sings. 
What :ts the weight of war or peace 
This circling Clipper brings7 
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Ho! Ships of free America, 
You winged ships that fly, 
.And steam ships, and sailing ships, 
Come, all, parading by. 
~he shouting people wave their flags 
.And sing and so will I~ 
The story of America 
With you is passing by. 
Suggestions: 
This poem is appealing for group and unison work in Grades V 
and VI. It may be correlated with social studies units on travel 
and transportation and with events in our country's history. 
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Suggestions: 
THE STAGECOACH (20) 
Josephine Van Dolzen Pease 
Down the valley and over the hill, 
With whirling wheels and hoofbeats drumming, 
Near and nearer and nearer still, 
The stagecoach is coming! The stagecoach is coming! 
High on his seat see the driver ride! 
He cracks his whip and calls aloud. 
The people run from every side, 
A welcoming and joyful crowd. 
Bag and baggage piled on high, 
Sway against the setting sun! 
Like clouds across the wind-blown sky, 
The dashing horses onward run! 
With beating hearts and happy smiles, 
Proudly the travelers sit within, 
How wonderfully swift the journeying miles! 
How wondrously sweet the welcoming din! 
Down the valley and over the hill, 
With whirling wheels and hoofbeats drumming, 
Near and nearer and nearer still, 
The stagecoach is coming! The stagecoach is coming! 
This is a good study for unison work in Grades IV and V. It might 
be correlated with the study of the Western Movement when the stage-
coach was an important means of transportation. It could also be used 
effectively with a unit on transportation. The current vogue of 
.
1'Westerns 11 On television haS Stimulated the youngsters I interest in 
earlier modes of travel. 
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Suggestions: 
. CELEBRATING EVENTS 
MAGIC KEYS (20) 
Clara Rader 
Oh, I am off to Storyland, 
Where all the fairies dwell, 
To watch them dance by moonlight 
Down in a greenwood dell. 
I'll next dine with a Highland chief, 
In his great castle hall, 
Or go with Cinderella 
To the Fairy Prince's ball. 
I '11 follow wee ~quaint Alice 
Down into Wonderland 
Then away to Sherwood Forest 
With Robin's merry band. 
I 1 11 stroll with Robinson Crusoe, 
Around his lonely isle, 
Then fly to good King ,Arthur's court 
And be a knight awhile. 
Oh, I .can sail the seven seas, 
And fly o'er desert sand, 
When I unlock with magic keys 
The gates to Storyland. 
This poem would be enjoyable to use as choral reading during book 
week. Suggested for Grade III, it lends itself to group and unis.on 
study. 
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Suggestions: 
MY BOOK TREASURES (22) 
Nancy Byrd Turner 
A book is like a magic box--
Brimful of lovely treasures; 
One quaint, old-fashioned key unlocks 
Good gifts in generous measure: 
Gay songs, and words like jewels old, 
Tales carved from ancient times, 
And shining legends set in gold, 
And chains of silver rhymes. 
BOOK, BOOK (1) 
Annette Wynne 
Book, book, I have found 
Earth, sea, air within you bound; 
I have talked with saints and sages 
In you clear cool shining pages. 
I have searched the skies with you, 
Traced the planets thro.ugh and through, 
You have been my comrade brave 
Or my willing, waiting slave. 
Book, book, I _have found 
Earth, sea, air within you bound; 
Through your clear cool shining pages 
I have walked with saints and sages. 
The first poem is suggested for Grades IV and V for unison arrange-
ment. The second is also effective for unison study. 
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Suggestions: 
A BOOK IS AN ENCHAWTED ~TE (1) 
Morris .Abel Beer 
A book is an enchanted gate, 
That leads to magic lands, 
But cross the threshold and your fate 
A poet's pen connna.nds. 
For on strange journeys you are led, 
Beyond your lamp-lit walls, 
Where Fancy ever strides ahead 
And onward subtly calls. 
Until you leave the streets behind, 
Lost in a forest maze, 
And wander where the dim trails wind 
In singing, fragrant ways. 
Or set adrift on castled streams, 
Where mellow moonbeams dance, 
You sail, a voyager of dreams, 
To regions of romance. 
So when I weary of the town, 
Its whirling dust and din, 
I seek my books and never frown., 
When solace I would win. 
For they, good friends in tale and rhyme, 
Have never failed to bring, 
In troubled hours of autumn time, 
The lilacdays of spring. 
This is appropriate for Book Week at sixth grade level, with unison 
work on the first and last verses and group reading of the other verses. 
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Suggestions: 
HALLOWEEN HELPERS (20) 
Alice Crowell Hoffman 
nHappy Halloween is ccmdng ~" 
Said the Spirit of October, 
11Who will help to make the people 
Frolicsome instead of sober? 11 
ni will, 11 said a big black cat. 
"I will come and scat, scat, scat, 11 
nitll make faces through the night," 
Said a jack-o'-lantern bright. 
"Let us help, said all the witches, 
"With our broomsticks and our switches . 11 
''For your doings I will prowl, 11 
Hooted then a big-eyed owl. 
11I'll be there; you need me most," 
Squeaked the voice of some lone ghost. 
"We'll be peeping out from nooks, 11 
Added one of many spooks. 
"Right beside him we will roam, 11 
Said a goblin and a gnome. 
trThank you for your willing offers, rr 
Said the Spirit of October. 
"Surely now we'll make the people 
Frolicsome instead of sober. 11 
For Grade II. This is fun done with puppets which the children can 
make as an art project. One child takes the first and last verses, 
with individuals taking two lines each of the remainder of the poem. 
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Suggestions: 
HALLOWEEN COSTUMES (20) 
Nona Keen Duffy 
The strangest sights you've ever seen 
Come to view on Halloween: 
Ghosts and tumbling acrobats, 
Witches in their pointed hats. 
Look at all the things we've made 
For our Halloween parade! 
See the costumes of the elves! 
We designed them all, ourselves. 
See the charming fairies dance! 
Watch the gypsies gaily prance! 
See the brownies with their packs! 
All their clothes w.e made from sacks! 
See the goblins strut and caper! 
We made their suits from wrapping paper! 
Bats and owls come swooping by 
In the twinkling of an eye. 
What a jolly, fine parade, 
Showing suits the class has made! 
Halloween is always a gay occasion at school and children like to 
visit other classrooms wearing costumes. This poem used in group or 
unison arrangement would add to the fun and activities. 
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LITTLE ORPHANT ANNIE (23) 
James Whitcomb Riley 
Little Orphant Annie's come to our house to stay, 
To wash the cups and saucers up, an 1 brush the crumbs away, 
An' shoo the chickens off the porch, an 1 dust the hearth, and sweep, 
An 1 make the fire, an' bake the bread, an' earn her board an 1 keep; 
An' all us other children, when the·supper things is done, 
We set around the kitchen fire an' has the mostest fun 
A-lis 1nin 1 to the witch-tales 'at Annie tells about, 
An' the Gobble-uns 'at gits you 
Ef you 
Don't 
Watch 
Out! 
Onc 1 t there was a little boy wouldn 1 t say his pray'rs--
An' when he went to bed at night, away up stairs, 
His mammy heard him holler and his daddy heard him bawl, 
An' when they turn't the kivvers down, he wasn't there at all~ 
An' they seeked him in the rafter-room, an' cubby-hole, an' press, 
An' seeked him up the chimney-flue, an' everywhere, I guess; 
But all they ever found was thist his pants an' roundabout! 
An' the Gobble-uns '11 get you 
Ef you 
Don't 
Watch 
Out! 
An' one time a little girl 1ud allus laugh an' grin, 
An' make fun of everyone, an 1 all her blood-an'-kin; 
An 1 one 1 t when they was rrcompany, tt an 1 ole folks was there, 
She mocked 'em ~n' shocked 'em, an' said she didn't care! 
An 1 thist as she kicked her heels, an 1 turn't to run an' hide, 
They was two great big Black Things a-standin 1 by her side, 
An 1 they snatched her through the ceilin' rfore she knowed what 
she 1 s about! 
An 1 the Gobble-uns '11 git you 
Ef you 
Don't 
Watch 
Out! 
Suggestions: 
Grades V and VI enjoy this poem as a choral reading at Hallowe'en~ 
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~==~==========================~== 
Suggestions: 
THE PILGRIMS CAME ( 23) 
Annette Wynn 
The Pilgrims came across the sea 
And never thought of you and me~ 
And yet it's very.strange~ the way 
We think of them Thanksgiving Day. 
We tell their story old and true 
Of how they sailed across the blue; 
An·d found a n-ew land to be free 
And built their homes quite near the sea. 
Every child knows well the tale, 
Of how they bravely turned the sail--
And Journeyed many a day·and night 
To worship God as they thought right. 
The people think they were sad and grave, 
I 1m sure they were glad-- · 
They made Thanksgiving Day--That 1 s fun! 
We thank the Pilgrims everyone. 
Grade !II enj,oys this poem for choral reading at Thanksgiving 
time. 
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THE LAST LAUGH (10) 
Dorothy Harvel 
All: Said the turkey to the donkey 
Group On.e: In an elegant way 
As she gibble-gabble-gobbled 
In the barnyard hay, 
ttsee my fine silky feathers? 
I'm as lovely as can be 
Folks don 1 t look at you, I notice, 
They are always watching me. 
You are clumsy and you're ugly 
And it seems to be a law 
All you do is carry burdens, 
And say 'Hee-ee .••• Haw-aw-aw! 111 
All: Said the donkey to the turkey, 
Group Two: For a donkey can't be downed: 
"I notice that a hatchet 
Lies there handy on the ground.tt 
Said the donkey to the turkey: 
"You are gorgeous, that is true; 
Your gobble is melodious 
Folks are admiring you. 
But, my pet, you should remember, 
At Thanksgiving there 1 s a law, 
It's the turkey gets the hatchet. 
All: Bee .•.. he--ee--haw! 11 
Suggestions: 
The two-part arrangement with unison, as suggested 
one of a number of ways to present this amusing poem. 
provides excellent lip exercise. A boastful manner is 
first part of the story. 
above, is but 
The Bee-haw 
used for the 
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Suggestions: 
THE FIRST THANKSGIVING (35) 
Nancy Byrd Turp.er 
So cold the first Thanksg~ving came, 
That they who kneeled on earth and stone 
To thank the Lord in freedomts name 
Were nearly frozen to the bone. 
Peril was near, and midnight fear, 
With desolate wind about the door, 
But courage lit a candle-flame, 
That warmed them to the core:--
Candle that burned so staunch and strong, 
Courage that dared so dark a way, 
They light thetcenturies, clear and strong, 
On each Thanksgiving Day! 
So bare the first Thanksgiving fell 
That, counting all the scanty yield, 
They who had sowed and reaped could tell 
Their thanks for scarcely one good field; 
Yet, strangers in a lonely land,. 
They thanked God for their harvesting, 
And dreamed a dauntless dream, and planned 
New sowing for the spring. 
For candlelight no wind could shake, 
For sowing rooted far and near, 
For men and dreams like these, we make 
Thanksgiving every year! 
Suggested for Grade V. Refer to lesson plan in Chapter IV for 
presentation of this poem, which might be used for an assembly program. 
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Suggestions: 
THEY.FOUND A HOME (37) 
Helen Ramsey 
Many, many years ago, 
In a land across the sea, 
Stout-hearted Pilgrims sought to find 
A place of liberty--
A place where they might worship God 
In calm tranquility. 
They learned about America 
Across the ocean's foam, 
Where there was room for everyone 
And they could find a home. 
And so the Mayflower set sail, 
Though dangerous waves dashed high, 
Lashing the boat, while lightning flashed 
Across the distant sky. 
But on and on the small bark sailed 
Till a harbor loomed near by. 
Then spake the Pilgrim governor: 
11No longer need we roam, 
For God has brought us safely through, 
And we have .found a home. 11 
The first year passed, and some were ill, 
And some from hunger died. 
Many indeed were the dangers there; 
Many brave hearts were tried. 
But all worked hard to plant the crops, 
Till all needs were supplied. 
They held a great Thanksgiving 
From dawn to evening's gloam. 
Their hearts were filled with 
For they had found a home. 
then, 
gratitude, 
\ 
For Grade V. Refer to lesson plan in Chapter IV for presentation 
of this poem as a choral reading. 
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~ -~======~~========================================================================~F=========== 
-- WHY 00 THE BELLS OF CHRISTMAS RING? (2) 
Eugene Field 
Why do bells for Christmas ring? 
Why do little children sing? 
Once a lovely, shining star, 
Seen by shepherds from afar, 
Gently moved until its light 
Made a manger 1 s cradle bright. 
There a darling baby lay, 
Pillowed soft upon the hay; 
And its mother sang and smiled, 
11This is Christ, the holy child! 11 
Therefore bells for Christmas ring, 
Therefore little children sing. 
Suggestions: 
This is a poem every child will enjoy. It is particularly well-
suited for group and unison arrangement. Our Christmas literature is 
rich in poetry--actually, we have many more lovely Christmas poems 
than stories. Opportunity is available for correlation with Christmas 
music and also with art through exhibits :of the excellent copies 
available of the beautiful paintings symbE>lic bf the Christmas season. 
CAROLS (20) 
Sarah iitchfield 
Carols are such pretty things 
1Specially when my mother sings, 
nsilent night, holy night, 
All is calm, all is bright. 11 
She turns the lights so low and dim 
Before she.croons this Christmas hymn, 
11Round yon virgin mother and Child! 
Holy Infant, so tender and mind. 11 
I cuddle close in Mother 1s arm 
I know she 1 11 keep me from all harm. 
nsleep in heavenly peace, 
Sleep in heavenly peace. 11 
Carols are such pretty thi.ngs, 
I seem to hear the angels 1 wings. 
Before she croons this Christmas. hymn, 
11Round yon virgin mother· and Child! 11 
Suggestions: 
For Grades IV and V. 
of the Christmas season. 
This poem may be correlated with the music 
Varied arrangements are enjoyable. 
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THE FIRST CHRISTMAS (20) 
Anstrice Carter Kellogg 
The shepherds watched their flocks by night, 
When suddenly there came a light 
·Which brightened all the evening sky, 
And those who saw it wondered why. 
To Bethlehem they traveled far, 
Guided by that wondrous sta~, 
For there in manger calm and mild 
Lay the Christ, the Holy Child. 
Wise men saw, and followed, too, 
Bearing gifts of wondrous hue 
To place before their Lord and King; 
Treasures rare each wished to bring. 
And so today we gather here 
To sing our songs both loud and clear, 
And bring the tidings once ~ain, 
11Peace on earth, good will to men. 11 
Suggestions: 
Grades V and VI will enjoy doing this poem in group and unison 
arrangement. Correlate with art through exhibits which tell the 
Christmas story through pictures. Copies of .the Madonnas might be 
used for ·enrichment. For enjoyment, collections of modern pictures 
might portray Christmas at home--Christmas at school. 
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JUST FOR FUN 
THINK OF THAT ( 8) 
Lois Lenski 
Lollipop John 
Once bought a new hat. 
He looked in the glass 
.And said, nThink of that!" 
He put on his hat 
And went for a walk; 
A bird flapped its wings 
.And started to squawk. 
A dog it did bark, 
A cow it did moo; 
.An owl hooted loudly, 
"'too hooo! It's new!'' 
Lollipop John 
Took off his hat, 
And when they were quiet, 
He said, 11Think of that!tt 
Suggestions: 
. Just for fun! Grade I will enjoy JO~~ng in on the last line of 
each verse, and Grade II may use it in individual and group arrange-
ments. 
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Suggestions: 
LAUGHING TIME (25} 
William Jay Smith 
It was .laughing time, and the tall Giraffe 
Lifted his head) and began to laugh: 
Ha! Ha! Ha! Ha! 
And the chimpanzee on the ginkgo tree 
Swung merrily down with a Tee Hee Hee: 
Hee! Hee! Hee! Hee! 
11lt 1 s certainly not against the law! 11 
Croaked Justice Crow with a loud guffaw: 
Haw! Haw! Haw! Haw! 
The dancing Bear who could never say nNo" 
Waltzed up and down on the tip of his toe: 
Ho! Ro! Ro! Ho! 
The Donkey daintily took his paw, 
And around they went: Hee-Raw! Hee-Raw! 
Hee-Raw! Hee-Haw! 
The Moon had to .smile as it started to climb; 
All over the world it was laughing time! 
Ro! Ro! Ro! Ho! 'Hee-Haw! Hee ... Raw! 
Ree! Hee! Hee! Hee! Ha! Ha! Ra! Ra! 
From Kindergarten upwards, children love this TILaughing Time" poem. 
The refrains offer exceptional opportunity for speech growth and 
development of vowel sounds. Grade III will have fun using line-a-
child or group arrangement for the story, with unison work on the 
refrains. 
~oston University 
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M.R. A. GIRAFFE (12) 
Helen B. Sheehan 
Now A Giraffe 
Can never laugh, 
And I will tell you why! 
Because a. giggle 
Cannot wiggle 
, Up so high. 
Ap.d Mister A. 
Can never say 
"Oh, fiddle-sticks! nor "Fie.n 
Because his talking 
Tires of walking 
Up so high. 
When Mister A. 
Feels very gay 
' And starts to sing and shout, 
A bubbly S{)und 
Goes round and round 
Nev.er out. 
So all these things must stay inside 
And grieve about their lots, 
Until poor Mr. A. Giraffe 
Suggestions: Breaks out in dreadful spots! 
This fun poem is good for Grade III. 
Suggestions: 
TEE UMBRELLA BRIGADE (2) 
Laura E. Richards 
npitter patter! fialls the rain 
On the school-room window-pane; 
Such a plashing! such a dashing! 
Will it e'er be dry again? 
Down the gutter rolls a flood, 
And the crossing's deep in mud; 
And the puddles! oh, the puddles 
Are a sight to stir one's blood! 
Chorus. But let it rain 
Tree-toads and frogs, 
Muskets and pitchforks, 
Kittens.and dogs! 
Dash away! plash away! 
Who is afraid? 
Here we go, 
The Umbrella Brigade! 
Pull the boots up to the knee! 
Tie the hoods on merrily! 
Such a hustling! such a jostling! 
Out of breath with fun are we. 
Clatter, clatter, down the street, 
Greeting: every one we meet, 
With our laughing and our chaffing, 
Which the laughing drops repeat. 
Chorus. So let it rain 
Tree-toads and frogs, 
Muskets and pitchfmrks, 
Kittens and dogs! 
Dash away! plash away! 
Who is afraid 'l 
Here we go, 
The Umbrella Brigade! 
Delightful for Grade II on a rainy day. Small groups or individuals 
should take the verses with the class joining in on the chorus. Make 
the words create the sounds and pictures of the poem. For sharing with 
another classroom, it would be fun to wear rain togs and carry 
umbrellas. 
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Suggestions: 
MRS. CARIBOU (25) 
William Jay Smith 
Old Mrs. Caribou lives by a lake 
In the heart_ of darkes.t Make-Believe: 
She rides through the air on a rickety rake, 
.And feeds crawfish t.o a twitchety snake 
That sleeps in a basket of African weave. 
She sits by the fire when the lights are out 
.And eats toadstools and sauerkraut, 
And bowls of thick white milkweed stew. 
If you knock at her door, she will rise and shout, 
"Away with you, you roustabout! 
My cupboard is bare, my fire is out, 
And my door. is closed to the likes of you! 
Go tie yourself to a hickory stake, 
Put a stone on your neck, and jump in the lake. 
HAWAY! 11 
When the fire burns low and the lights are out 
And the moon climbs high above the lake, 
And the shutters bang, and the ceilings quake, 
Mrs. Caribou comes on her rickety rake 
.And tries t6 turn you inside out~ 
But when she does, what ~ou can do· 
Is snap your fingers and cry, ushoo! 
Away with YOU, Mrs. Caribou! n 
Then she will fly back to Make-Believe 
With her snake in ·a basket of African weave, 
.And finish-her bowl .of milkweed stew . 
.And NEVER come back to bother you. 
Shoo, Mrs. Caribou! Shoo, Mrs. Caribou! 
Shoo, Mrs. ·caribou! 
Shoo! 
·Shoo! 
SHOO! 
· This poem is fun·any time of year, but is enthusiastically·received 
around Hallowe'en. Even the youngest children ·will enjoy hearing the 
poem and coming in on the ending. Wonderful practice on the ush11 sound 
for speech growth. Grades III and upwards will delight in using varied 
group and unison arrangements. 
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Suggestions: 
MR. NOBODY (23)-
Author Unknown 
I knGW a funny little Ean, 
As quiet as a mouse, 
Who does the mischief that is done 
In everybo5[y; 1 s hGuse! · 
There's no on:e ever·sees his face, 
And yet we all agree 
That .every plate we break was cracked 
By Mr. Nobody. 
'Tis he who always tears our books, 
Who leaves the door ajar. 
He.pulls the buttons from our shirts, 
.And scatters pi.ns afar. 
That squeaking door will always squeak 
For) prithee, don't you see, 
We leave the oiling to be done 
By Mr. Nobody. 
He puts damp wood upon the fire, 
So kettles cannot boil; 
His are the feet that bring in mud, 
And all the carpets soil. · 
The papers always are mislaid. 
Who had them last? Yes; he. 
There's no one tosses them about 
But Mr. No body. 
The finger-marks upon the door 
By none of us are made; 
We never leave the shades pulled up 
To let·the curtains fade. 
The ink we never spill, the boots 
That lying round you see--
They're not o~r boots; they all belong 
To Mr. Nobody. 
· This poem needs a very light manner and a confidential attitude. 
The most effective way to present this poem is through a combination·. 
of unison and group speaking. Grade III appreciates and enjoys this 
s_tory. · 
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Suggestions: 
THINGS (25) 
William Jay Smith 
Trains are for going~ 
Boats are for rowing, 
Seeds are for sowing~ 
Noses for blowing, 
And sleeping 1 s for bed. 
Dogs are for pawing, 
Logs are for sawing, 
Crows are for cawing, 
Rivers for thawing, 
And sleepingfs for bed. 
Flags are for flying, 
Stores are for buying, 
Glasses for spying, 
Babies for crying, 
And sleeping's for bed. 
Cows are for mooing, 
Chickens for shooing, 
Blue is for bluing, 
Things are for doing, 
And sleeping 1 s for bed. 
Games are for playing, 
8ay is for haying, 
Saying's for saying, 
And sleeping's for bed. 
Money 1 s for spending, 
Patients for tending, 
Branches for bendirig, 
Poems for ending, 
And sleeping's for bed. 
Excellent for line .. a-child with refrain arrangement. This poem is 
very helpful in establishing correctly the ''ing" ending of woras. 
Suggested for Grades II and III. 
-----------"--'--------------- ~---~----
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Suggestions: 
OVER AND UNDER (25) 
William Jay Smith 
Bridges are for going over water, 
Boats are for going over sea; 
Dots are fo:t going oyer dotted i's, 
And blankets are for going over me. 
Over and under, 
Over and under, 
Crack the whip, 
And hear the thunder. 
Divers are for going under water, 
Seals are for going under sea; 
Fish are for going under mermaids 1 eyes, 
And pillows are for going under me. 
Over and "!lllder, 
Over and under, ' 
Crack the whip, 
And hear the thunder, 
Crack~ crack-crack, 
Hear the crack of thunder! 
UP THE HILL (25) 
William Jay Smith 
Hippety-Hop goes the Kangaroo, 
And the big brown Owl goes, Hoo-Hoo-Hoo! 
Hoo-Hoo-Hoo and Hippety-Hop, 
Up the Hill, and over the Top! 
Baa-Baa-Baa, goes the little white Lamb, 
And the Gate that is stuck goes, Jim-Jam-Jam! 
Jim-Jam-Jam and Baa-Baa-Baa. 
Here we go down again, Tra-La-La! 
All children seem to enjoy these nonsense poems by William Jay 
Smith, modern versions of ·Laura Richard's delightful nonsense rhymes. 
These two are fun to _do and individual children may take the lines, 
with the class joining in on the refrains. The repetition of words 
and sounds in these poems offers excellent opportunity for speech 
growth without tiresome drills· and exercises. 
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THE ELEPHANT AND THE BEE (18) 
Helen E. Sheehan 
An elephant said to a bUmblebee, 
11How should you like to be big like me?tt 
"Buzz," said the bee •. tti am not very small." 
"G-rump," said the elephant. nyou 1re hardly at all~ 11 
"Buzz,TI said the bee. trDon 1t you wish you could fly? 11 
11G-rump, 11 said the elephant. fiWhy should I? 11 
"How should you like my trunk for your honey?" 
''Buzz' II said the bee. 11I should look too funny! II 
".G-rump," said the elephant. "Everyone knows 
Bees are not wanted at all in shows!n 
"Buzz," laughed the bee as he rocked on his toes. 
"You would look sweet in the heart of a rose! 11 
Suggestions: .. 
This fun poem is suggested for Grade III. Individual and unison 
arrangement is effective. 
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THE ROAD TO RAFFYDIDDLE (2) 
Mildred Plew Meigs 
On the road to Raf;fydiddle 
Sits a fiddler with a fiddle 
And there beneath the melting of the moon, 
Each night he puts his chin 
To his cheery violin 
And plucks him out a frisky feather tune. 
And when as they go down 
To raffydiddle town 
The people hear him playing in the dusk, 
Beside the crooked stile 
They pause a little while 
To dance beneath the moon the_ moneymusk. 
Oh, the fiddler he is slight 
And his hair is salty white, 
And none who live will ever know his name. 
But when he sets his bow 
A tickle to and fro 
Each foot begins to flicker like a flame. 
Oh, it's fun to see them ~ome 
When they hear the fiddle strum, 
All the lords and all the ladies with their cooks; 
All the butchers and the bakers, 
All the cake and candy makers, 
All the scholars with their noses in their books. 
With their breeches in a crease, 
Come the gorgeous blue police. 
Come the cowboys with their chaps upon their shins, 
Comes a tailor spick-and-span 
And a scissor-grinder man 
And a seamstress with her bosom full of pins. 
Oh, itrs fun to see them prance 
At the Raffydiddle dance, 
All the doctors and the judges in their gowns, 
All the farmers in their slickers, 
All the rag and bottle pickers, 
All the gypsies and the jockeys and the clowns. 
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There below the blinky stars 
Come the tinkers and the tars, 
.And the brigands with their daggers and their dirks, 
Come the vixens and the villains 
.And the marmni.es with their nchillun" 
.And the chauffeurs and the soda water clerks. 
On the road to Raffydiddle 
Sits a fiddler with a fiddle, 
.And round about the fiddler falls a cloak; 
While past the crooked stile 
In Raffydiddle file 
Come flitting all the merrymaking folk. 
Oh, the fiddler he is old,·· 
He is eery to behold, 
And none have guessed the riddle of his race; 
But folk who linger long 
.To hear his final song 
Have often seen a sadness in his face. 
On the road to Raffydiddle, 
Sits a fiddler with a fiddle, 
And he fiddles and he fiddles in the dusk, 
But those who come at dawn 
Will find the fiddler gone 
And all the music melted into musk. 
Every Raffydiddle tune 
Will be shut up in the moon 
.And none who seek will find his dark abode, 
But where the music thinned 
A creepy little wind 
Will ripple down the Raffydiddle road. 
Suggestions: 
This longer narrative poem is good for group work in Grades V and 
VI. It is by the same author as 11The Pirate Don Durk of Dowdee, 11 
which has been used so extensively that hardly a child in Grade III 
and above is unfamiliar with it. This type of poem lends itself for 
use in an assembly and may be dramatized in procession style. Do look 
up others by this author. ~ou will find several well adapted to choral 
work. 
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Suggestions: 
LAND OF LIBERTY 
OUR COUNTRY 
OUR AMERICA (4) 
Ruth Dixon 
.America! America! 
We'll sing our love for you 
From p~airie farms ~d mountain homes 
And towered cities too. 
0 land of Washington and Lincoln 
Land of pioneers, 
Our gratitude to you we'll show 
Throughout the coming years! 
Your stars and stripes wave in the breeze 
.And thrill us all today, 
In God we trust, America, 
He '11 lead us on our way. 
America, we'll work for you 
For what we know is good, 
Werll work for Truth and Liberty 
And Peace and Brotherhood! 
Patriotic poems have a special appeal for children. This poem 
lends itself well to unison speaking for the first two lines and the 
last verse. Individuals or small groups might take two lines each of 
the remaining verses. Suggested for Grade III. 
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I LOVE AMERICA (20) 
!\fona Keen Duffy 
I love .America: 
Her lakes and rolling seas, 
Her wooded mountainsides, 
Her giant redwood trees! 
· I love .America: 
Her fields of yellow grain. 
Her villages and farms 
That stretch across the plains. 
I love America: 
Her mountains bleak and grand, 
Her highways smooth and wide 
That circle all the land. 
I love America: 
She has so much to give--
Her churches, schoo.ls, and all 
Her homes where children live. 
I love America: 
Her factories and planes, 
Her rafts and boats and tugs, 
Her ships and streamlined trains. 
I love .America: 
From East to shining West, 
For ·all she means to me; 
I love my country best! 
Enjoyable from Grade III upwards. This poem affords opportunity 
for refrain and group speaking. It may be correlated with social. 
studies relating to our country. 
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. Suggestions: 
T!US IS AMERICA (20) 
Hazel M. Thonwon 
.A land of mountains, lakes, and 
streams; 
A land of prayers and hopes and 
dreanw. 
Mountains high, rivers wide,-
Sunsets seen fromthe oceanside. 
Busy citi:es, country towns; 
Movie stars, and circus clowns. 
A shady lane, a babbling brook, 
A crowded street, a quiet nook. 
Quarries, pastures, fertile land, 
Forests green, and desert sand . 
.A clean wash on the line each Monday, 
Public schools, and an ice-cream sundae. 
THIS IS AMERICA! 
.A land of mountains, lakes and 
streanw; 
.A land of prayers and hopes and 
dreams . 
Line-a-child arrangement with unison speaking of first and last 
verseswould be effective. For enrichment through creative writing 
experien,ces, children may try writing a composite poem, each giving 
a thought or line. Subjects such as This is our School--This is our 
Town--Winter-time-Fun--might-be used. Suggested for Grade IV. 
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THERE 1LL ALWAYS BE .AMERICA (20) 
Nona Keen Duffy 
There 1 11 always be America 
To stretch from sea to -sea 1 
A land of:liberty and love 1 
A land so brave and free! 
Let 1.s help to builcil. America, 
A land for future years, 
l A place where people may be safe, 
.And free from grief and fears. 
There'll always be America--
Let's build her to endure, 
Let 1 s build for future citizens, 
And liberty ensure. 
Let 1 s help to build .America, 
Let's serve her every cause, 
Let '·s keep democracy alive, 
And help uphold her laws! 
This poem lends itself well to unison or group speaking. Patriotic 
poems are timely throughout the year and .are good stand-bys. in chil-
dren's Poetry Books. Suggested for Grades III and IV. 
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THE LIBERTY BELL (26) 
Elbridge S. Brooks 
(Since the day when the Liberty Bell rang out its glorious news, it has 
been one of the greatest treasures of the .Anl.eri.can people.) 
Squarely prim and stoutly built, 
Free from glitter and from gilt, 
Plain--from lintel up to roof-tree and to belfry bare and brown--
Stands the,Hall that hot July, 
While the folk throng anxious by 
Where the Continental Congress meets within the Quaker town. 
Hark! A stir, a sudden shout, 
And a boy comes rushing out, 
Signaling to where his grandsire in the belfry, waiting stands:--
rrRing!rt he cries, "the deed is done~ 
Ring! They 1ve signed, and freedom's won!ll 
And the ringer grasps the bell-rope with his strong and sturdy hands; 
While the Bell with joyous note 
Clanging from its brazen threat, 
Rings the ridings, all-exultant--peals the news to shore and sea; 
ttMan is man--a slave no longer; 
Truth and Right than Might are stronger. 
Praise to God! We're free; we're free!i' 
.AMERICA (34) 
Abba Hillel Silver 
God built Him a continent of glory and filled it with treasures untold 
He carpeted it with soft-rolling prairies and columned it with 
thundering mountains; 
He studded it with sweet-flowing fountains and traced it with long-
winding streams; 
He planted it with deep-shadowed forests and filled them with song. 
Then He called unto a thousand peoples and summoned the bravest among 
the~4. 
They came from the ends of the earth, each bearing a gift and a hope. 
The glow of adventure was in their eyes and in their hearts the glory 
of hope. 
And out of the bounty of earth and the labor of men, out of the 
longing of hearts and the prayer of souls, out of the memory of 
ages and hopes of the world, 
God fashioned a nation in love, blessed it with a purpose sublime--
and called it 
.AMERICA. 
Suggestions: 
These poems correlate well with fifth grade snudy of the United 
States. They form a bridge between Europe (sixth grade Social Studies) 
and the people who built .America. 
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_suggestions: 
A NATION'S STRENGTH (9) 
Ralph Waldo Emerson 
Not gold~ but only man can make 
A people great and strong; 
Men who, for truth and honor's sake, 
Stand fast and suffer long. 
Brave men who work while others sleep, 
Who dare while others fly--
They build a nation 1s pillars deep 
And lift them t0 the sky. 
DEAR LAND OF .ALL MY LOVE (27) 
Long as thine Art shall love true love, 
Long as thy Science truth shall know, 
Long as thine Eagle harms no Dove, 
Long as thy law by law shall grow, 
Long as they God is God above, 
Thy brother every .man below, 
So long, dear Land of all my love, 
Thy name ·shall shine, thy· fame shall glow! 
(From llThe Centennial Meditation of Columbia11 ) 
Short poems fill a special need and often· become treasured 
thoughts. These two are both good. 11A Nation's StrengthH seems to 
call for unison work, while nnear Land of All My Lovett is especially 
good for line-a-cliild. Excellent speech practice on two frequently 
misarticulated sounds <"ltt and Hthtt) is afforded by the second poem. 
Suggested for Grades V and VI. 
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YOUR FLAG .AND MY FLAG (7) 
Wilbur D. Nesbit 
Your flag and my flag, 
And how it flies today, 
In your land and my land, 
And half a world away! 
Rose-red and blood....:red, 
The stripes forever gleam; 
Snow-white and soul-white--
The good forefather's dream; 
Sky-blue and true blue, 
With stars to gleam aright--
The gloried guidon of the day; 
A shelter through the night. 
Your flag and my flag! 
To every star and stripe 
The drums beat as hearts beat 
And fifers shrilly pipe! 
Your flag and ~y flag--
A blessing in the sky; 
Your hope and my hope--
It never hid a lie! 
Home land and far land 
And half the world around, 
Old Glory hears our glad salute 
And ripples to the sound. 
Your flag and my flag! 
And, Oh! how much it. holds--
Your land and my land--
Secure within its folds! 
Your heart and my heart 
Beat quicker at the sight. 
Sun-kissed and wind-tossed--
Red and blue and white. 
The one flag--the great flag--
The flag for me and you 
Glorified all else beside, 
The red and white and blue. 
In Grades V and VI this is an old favorite, but always well-
received. There are a number of ways in which this poem can be used 
successfully for choral reading. It is a fine study for unison and 
group work. 
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AMERICA THE BEAUTIFUL (9) 
Katherine lee Bates 
0 beautiful for spacious skies 
For alnber waves of grain, 
For purple mountain majesties 
.Above the fruited plain~ 
America! America! 
God shed His grace on thee, 
And crown thy good with brotherhood 
From sea to shining sea! 
b beautiful for pilgrim feet, 
Whose stern, impassioned stress 
.A thoroughfare for freedom beat 
.Across the wilderness! 
America! America! 
God mend thine every flaw, 
Confirm thy soul in· self-control 
Thy liberty in law. 
0 beautiful for heroes proved 
In liberating strife, 
Who more than self their country loved, 
.And mercy more than life! 
America! America! 
May God thy gold refine 
Till all .success be nobleness 
.And every gain divine! 
0 beautiful for patriot dream 
That sees beyond the years 
Thine alabaster cities gleam 
Undimmed by human tears! 
America! America! 
God shed His grace on thee 
And crown thy good with brotherhood 
From sea to shini.gg sea! 
· This lovely poem has been set to music and is a favorite in every 
school. An effective way to present this poem is through a combination 
of group and unison work. First half of each verse--group; second half 
--unison. Enrichment opportunity in music. Children might try setting 
another patriotic poem to music. - Suggested for Grades IV, V, and VI. 
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SAIL ON, 0 SHIP OF STATE! (15) 
(From 11The Building of the. Ship H) 
Henry Wadsworth Longfellow 
Thou, too, sail on, 0 Ship of State! 
Sail on, 0 Union, strong and great! 
Humanity with all its fears, ' 
With all its hopes of future years, 
Is hanging breathless on thy fate! 
We know what Master laid thy keel, 
What Workmen wrought thy ribs of steel, 
Who made each mast, and sail, and rope, 
What anvils rang, what hammers beat, 
In what a forge and what a heat 
Were shaped the anchors of thy hope! 
Fear not each sudden sound: and shock, 
'Tis of the wave and not the rock; 
'Tis but the flapping of the sail, 
And not a rent made by a gale! 
In spite of rock and tempest's roar, 
In spite of false lights on the shore, 
S-ail on, nor fear to breast the sea! 
Our hearts, our hopes, are all with thee, 
Our hearts, our hopes, our prayers, our tears, 
Our faith, triumphant oter our fears, 
Are all with the~ -- are all with thee! 
Should be read with deep feel~g and the teacher should make certain 
the children understand the meaning of the poem. Unison reading would 
be effective, although other arrangements are suitable. This is for 
upper Grades V-VI. 
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All: 
Sailors: 
Solo 1: 
Solo 2: 
Sailors: 
All: 
Soldiers: 
.All: 
Cadets: 
WHAT DO YOU DO FOR YOUR COUNTRY (10) 
Dorothy Harvel and May Ward 
What do you do for your country? 
We'd like to know, Sailor boy. 
What do we do for our country? 
Ahoy! 
Ahoy! 
Ahoy! 
On battleships, submarines, cruisers, 
And cutters painted in gray, 
We sail the harbors and oceans 
Protecting the U. S • .A. 
We guard our island possessions,. 
We guard our coast lines too. 
If danger should come near our country 
We '11 fight for the Red, White and Blue. 
What do you do for your country?. 
We'd like to know, Soldier man. 
What do we do for our country? 
We are learning as fast as we can 
.About tanks and trucks and artillery 
Out on the range each day. 
We are learning army maneuvers 
Protecting the U. S • .A. 
Marching and countermarching 
We shall know just what to do. 
If danger should come near our country 
We 111 fight for the Red, White and Blue . 
What do you do for your country? 
'fell us, Air Cadet. 
We are training. We're going to get 
Commissions to fly with the army 
And navy on land and on sea, 
Patrolling high in the airways 
Wherever the need may be. 
Ready, rudder and engines, 
Ready, pilot and crew. 
If danger should come near our country 
We'll fight for the Red, White and Blue. 
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Small 
group: 
All: 
Suggestions: 
And those too young to be soldiers 
Or sailors or pilots, it 1 s true 
Can still be loyal Americans, 
Helping the Red, White and Blue. 
We can hold to the freedom our country 
Has held to in the past, 
Remembering now in the present 
We are building a future to last 
On through the coming ages 
Of centuries yet to be--
With the hope that some day all peoples 
And nations shall be free. 
Loye of Country and admiration for Soldiers, Sailors, and Air 
Cadets are inherent qualities in every child. This poem has been used 
successfully in connection with a unit on military and naval heroes. 
It would also be most appropriate to use for Memorial Day, Armistice 
Day, or Armed Services Day. Actually,_ however, a_ppecial occasion is 
unnecessary, for this poem has a universal appeal and children enjoy 
it any time of year. An impressive ending, if used for an assembly 
program, is to spotlight a waving Flag. .An electric fan placed below 
the flag gives the breeze necessary to cause the waving effect. 
Suggested for Grades IV to VI. 
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Suggestions: 
IT CAA BE OONE--
INSPI.RATION 
IT CAN BE .DONE 
BE THE BEST OF WHATEVER YOU ARE (16) 
Douglas Malloch 
If you can 1 t be a pine on the top of the hill 
Be a scrub in the valley--but be 
The beBt little scrub by the side of the rill; 
Be a bush if you can't be a tree. 
If you can't be a bush be a bit of the grass, 
And some highway some happier make; 
If you can't be a muskie then just be a bass--
But the liveliest bass in the lake! 
We can 1 t all be captains, we've got to be crew, 
There's something for all·of us here. 
There's big work to do and there 1 s lesser to do, 
And the task we must do is the near. 
If.you can't be a highway then just be a trail, 
If you can't be the sun be a star; 
It isn 1 t by size that you win or you fail--
Be the best of whatever you are! 
Excellent inspirational material for Grades V and VL Group 
arrangement would be good, with unison for the last two lines. Help 
the children to realize that success is not occupying a lofty place; 
it is making the most of what you have and are. 
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FRIENDLY RHYMES FOR BOYS AND GIRLS (14) 
Mary Louise Friebele 
There's magic in a smile, you know, 
Because it always doubles, 
You smile at me, I smile at you, 
And we forget our ~roubles. 
Don't say it if the word is cross, 
Don 1t say it if you 1re mad. 
Remember wo-rds can stop the game, 
And then you'll all be sad. 
Speak before you're spoken to--
A friendly word or two 
Will help the other fellow· 
Who may be scared of you! 
When you 1 re feeling troubled 
By something on your mind, 
If you'll talk your worries over, 
It will help a lot, you 111 find. 
No matter if you're quicker 
Or slower than the rest, 
The main thing when you're playing 
Is to do your very best. 
Suggestions: 
To give the other boys a turn 
Seems dull or worse than that, 
But just suppose you were left out 
And had no chance at bat. 
You'll find you'll make and keep good friends 
If you will always do 
To other people as you wish 
To have them do to you. 
By fmllowing this simple rule, 
You'll see that this is true: 
When you make others happy, 
It makes you happy, too! 
Group arrangement is good for these rhymes. They teach important 
lessons of kindness and fair play. Suitable £or Grade III. 
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Suggestions: 
HOW THE LITTLE KITE LEARNED TO FLY (14) 
Author Unknown . 
ui never can do it, 11 the little kite said, 
As he looked at the others high over his head; 
111 know I should fall if I tried to fly. 11 
11Try,n said the big kite, 11only try! 
Or I fear you never will learn at all. 11 
But the little kite said, 11 I 1m afraid I 1 11 fall. n 
The big kite nodded: nAh well, good-by; 
I 1m off. n .And he rose toward the cloudless sky. 
Then the little kite's paper stirred at the sight, 
.And trembling, he shook himself free for slight. 
First whirling and frightened, <Phen braver grown, 
Up, up he rose through the air alone, 
Till the big kite, looking down, could see 
The little one rising steadily. 
Then how the little kite thrilled with pride, 
As he sailed with the big kite side by side! 
While far below he could see the ground, 
And the boys, like small spots moving round. 
They rested high in the quiet air, 
And only the joyful birds were there. 
noh how happy I am!" the little kite cried, 
nAnd all because I was brave, and tried.n 
Grades III and IV are just right for this poem. 
group arrangement will add to the story. The lesson 
the conclusion of the poem--success of effort. 
Individual and 
is made clear in 
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Suggestions: 
FRIENDS OF MINE (16) 
James W. Foley 
Good~morning, Brother Sunshine 
Good-morning, Sister Song, 
I beg your humble pardon 
If you 1ve waited very long. 
I thought I heard you rapping, . 
To shut you out were sin, 
My heart is standing open, 
Won 1 t you 
walk 
right 
in'? 
Good-morning, Brother.Gladness, 
Good-morning; Sister Smile, 
They told me you were coming, 
So I waited on a while. 
I 1m lonesome here without you, 
.A weary while it 1 s been, 
My heart is standing open, 
Won't 
you 
walk 
right 
ili.'? 
. Good-morning~ Brother Kindness, 
Good-morning, Sister Cheer, 
I heard you were out calling, 
So I waited for you here. 
Some way, I keep forgetting 
I have to toil or spin 
When you are my companions, 
Won1 t 
you 
walk 
right 
• ? m. 
Even the first grades will like this poem and JOl.U in on the 
refrain. From Grade II upward it may be used effectively teaching 
lessons of hospitality and joyousness of spirit. 
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A LESSON FROM HISTORY (16) 
Joseph Morris 
Everythingrs easy after it's done; 
Every battle 1 s a ncinchtt that's won; 
Every problem is clear that's solved--
The earth was round when it revolved! 
But Washington stood amid grave doubt 
With enemy forces camped about; 
He could not know how he would fare 
Till after he'd crossed the Delaware. 
Though the river was full of ice 
He did not think about it twice, 
But started across in the dead of night, 
The enemy waiting to open the fight. 
Likely feeling pretty blue, 
Being human, same as you, 
But he was brave amid despair, 
And Washington crossed the Delaware! 
So when you're with trouble beset, 
.And your spirits are soaking wet, 
When all the sky with clouds is black, 
Don 1 t lie down upon your back 
And look at them.. Just do the thing; 
Though you are choked, still try to sing. 
If times are .dark, believe them fair, 
.And you will cross the Delaware! 
·Suggested for Grades V and Vl--unison arrangement. ·This poem 
carries the lesson of not giving way to discouragement when faced with 
a difficult problem. 
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Suggestions: 
SWELL IT IS (16) 
Joseph Morris 
Somebody said he'd done it well, 
.And presto! his head began to swell; 
Bigger and bigger the poor thing grew--
A wonder it didn't split in two. 
In size a balloon could scarcely match it; 
He needed a fishing pole to scratch it; 
But six and a half was the size of his hat, 
And it rattled around on his head.at thatl 
HGood work, 11 somebody chanced to say, 
And his chest swelled big as a load of hay. 
About himself., like a rooster, he crowed; 
Of his wonderful work he bragged and blowed 
He marched around with .a peacock strut; 
Gigantic to him was the figure he cut; 
But he wore a very small-sized suit, 
And loosely it hung on him, too boot! 
HE was the chap who made things hum! 
HE was the drumstick and the drum! 
BE was the shirt bosom and the starch! 
BE was the keystone in the arch! 
BE was the axis of the earth! 
Nothing existed before his birth! 
But when he was off from work a day, 
Nobody knew that he was away! 
This is a fact that is sad to tell: 
It 1 s the empty head that is bound to swell; 
It 1 s the light-weight fellow who soars to the skies 
.And bursts like a bubble before your eyes. 
A big man is humbled by honest praise, 
And tries to think of all the ways 
To improve his work and do it well; 
But a little man starts of himself to yell! 
For Grade VI. Indiyidual and group arrangement suggested, A 
good test of a person is the way he takes praise. 
1 
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OPPORTUNITY (16) 
Edward Rowland Sill 
This I beheld, or dreamed it in a dream:--
There spread.a cloud of dust along a plain; 
And underneath the cloud, or in it, raged 
A furious battle, and men yelled, and swords 
Shocked upon swords and shields. A prince's 
banner 
Wavered, then staggered backward, hemmed by 
foes. 
A craven hung along the battle's edge, 
.And thought, "Had I a sword of keener steel--
That blue blade that the king's son bears,--but 
this 
Blunt thing----!tt he snapt and flung it from his 
hand, 
And lowering crept away and left the field. 
Then came the king's son, wounded, sore bestead, 
And weaponless, and saw the broken sword, 
Hilt-buried in the dry and trodden sand, 
And ran and snatched it, and with battle-shout 
Lift.ed afresh he hewed his enemy down~ 
.And saved a great cause that heroic day. 
S~th graders will thrill to this story poem. Individual and 
group arrangement will be impressive. The lesson is, that what one 
may throw away as useless, another uses as the tools to success, and 
victory. Effort can and often does surmount barriers and difficulties. 
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THE BUILDERS (15) 
Henry Wadsworth Longfellow 
.All, are architects of Fate, 
Working in these walls of time: 
Some with massive deeds and great, 
Some w:i.th ornaments of rhyme. 
Nothing useless is, or low: 
Each thing in its place is best; 
.And what seems but idle show 
.Strengthens and supports the rest. 
For the structure that we raise, 
~ime is with materials filled; 
Qur to-days and yesterdays 
·Are the blocks with which we build. 
Truly shape and fashion these; 
Leave no yawning gaps between; 
Think not, because no man sees, 
Such things will remain unseen. 
In the elder days of Art, 
Builders wrought with greatest care 
Each minute and unseen part; 
For the Gods see everywhere. 
Let us do our work as well, 
Both the unseen· and the seen; 
Make the house, where Gods may dwell, 
Beautiful, entire and clean. 
Else our lives are incomplete, 
Standing in these walls of Time. 
Broken stairways, where the feet 
Stumble as they seek to climb. 
Build today, then, strong and sure. 
With a firm.and ample base; 
.And ascending and secure 
Shall tomorrow find its place. 
Thus alone can we attain 
To those turrets, where the eye 
Sees the world as one vast plain, 
And one boundless ranch of sky. 
For Grade VI. work with unison on last verse. 
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Suggestions: 
SPRING PRAYER (28) 
~ry Dixon Thayer 
What do You think, dear God'l 
Down in the woods I found 
A flower dressed in blue 
Coming out of the ground! 
What do You think, dear qod7 
Today I saw a tree 
All full of baby leaves 
Shaking their heads at me! 
What do You think, dear God? 
I picked a buttercup! 
And underneath my feet 
A little star looked up! 
O! Thank You, God, for all 
This lovely time of year! 
Thank You for everything 
That You have done down here! 
NEW YEAR PRAYER (24) 
Mildred Evans 
Dear God, this New Year I will give thanks to Thee 
For beautiful everyday things I can see~ 
The sky, a red sunset, pale clouds floating by, 
Gold leaves of the fall, winter snow piling high, 
Spring flowers, brown wood paths, and· .evergreen trees, 
The new moon, and twilight, tall grass in a breeze. 
In each day before me some new beauty lies. 
To see Thee, I need only to open my eyes! 
Prayers such as these may be used for opening exercises. Usually 
presented as unison study. 
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PSALM 23 (2) 
The Lord is my shepherd; I shall not want. 
He maketh me to lie down in green past~res: 
He leadeth me beside the still waters. 
He restoreth my $OU1: 
He leadeth me in the paths of righteousness for His name 1 s sake. 
Yea, though I walk through the valley of the shadow of death, 
I will fear no evil: for Thou art with me; 
Thy rod and Thy staff they .comfort me. 
Tho~ preparest a table before me in the pres.ence of mine 
enemies: 
Thou anointest my head with oil; my cup runneth oyer, 
Surely goodness and mercy shall follow me all the days of 
my life: 
.And I will dwe;ll in the house of the Lord for .eyer. 
Suggestions: 
PSALM 147 (2) 
Praise ye the Lord: 
For it is good to sing praises unto o~ God: 
For it is pleasant; and praise is comely. 
Great is our Lord, and of great power: 
Who covered the heaven with clouds, 
Who prepareth rain for the earth. 
Who maketh grass to grow upon the mountains. 
He giveth to the beast his food • 
.And to the young ravens which cry. 
He giveth snow like wool; 
He scattereth the hoarfrost like ashes. 
He casteth forth His ice like morsels: 
Who can stand before His cold? 
He sendeth out His word, and melteth them: 
He causeth His wind to blow, and the waters flow. 
Sing unto the Lord with thanksgiving; 
Praise ye the Lord. 
Psalm 23 is so perfectly beautiful that the whole class should 
know the joy of saying it in unison, 
Psalm 147 is s~itable for group and unison arrangement. 
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PSALM 100 (2) 
Make a joyful noise unto the Lord~ all ye lands. 
Serve the Lord with gladness; 
Come before His presence with singing. 
Know ye that the Lord He is God: 
It is He that hath made us 1 and not we ourselves: 
We are His people, and the sheep of His pasture. 
Enter into His gates with thanksgiving. -
And into His courts with praise: 
Be thankful unto Him, and bless His name. 
For the Lord is good; His·mercy is everlasting; 
And His truth endureth to all generations. 
PSALM 24 (2) 
The earth is the Lord 1 s, and the fulness thereof; 
The world, and they that dwell therein. 
For He hath founded it upon the seas, 
.And established it upon the floods. 
Who shall ascend into the hill of the Lord? 
Or who shall stand in His holy place7 
He that hath clean hands, and a pure heart; 
Who hath not lifted up his soul Unto vanity, 
}.'ifor sworn deceitfully. 
He shall receive the blessing from the Lord, 
.And righteousness from the God of his salvation. 
This is the generation of them that seek Him, 
That seek thy face, 0 Jacob. 
Lift up your heads, 0 ye gates; 
.And be ye lifted up, ye everlasting doors; 
And the King of glory shall come in. 
Who is this King of glory? 
The Lord strong and mighty, 
The Lord mighty in battle. 
Lift up your heads, 0 ye gates; 
Even lift them up, ye everlasting doors; 
And the King of glory shall in. 
Who is this King of glory? 
The Lord of hosts, 
He is the King·of glory. 
Suggestions: 
Psalm 100 is particularly good for Thanksgiving season. 
Psalm 24 is an especially dramatic selec ion. They are both impressive 
in either or unison arr t. 
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CHAPTER VI 
SUMMARY AND 
The purpose of the study was to s t suitable poetry for 
choral reading at the elementary school Selections were chosen 
from American literature with enjoyment enrichment of the curriculum 
as major objectives. 
The writer fotm.d 
language arts books, and creative re fruitful and extensive sources 
of poems, by American authors, adaptable for choral reading at the ele-
mentary level. 
1 s enjoyment of samples of 
the poems selected revealed that who had voiced dislike of 
poetry became .enthusiastic about ading of poems when the mate-
rial presented was within their interest and experience levels and when 
the poem: 
1. Told a story that was easily toad 
2. Was rhythmical 
3. Expressed a general opinion or group feeling 
4. Presented appeals to sight, , and scents--heroism--
fair play--humor or ima~inat 
The writer was loaned a collect poems for choral reading 
recently gathered by a group, during te study in elementary edu-
' 
cation~ at a local university. too surprising, but certainly 
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most disappointing, to find that every one of the poems was from 
English literature. We have relied almost exclusively on English lit-
erature for material for choral reading. This tendency, no doubt, re-
sulted from the fact that the revived interest in choral reading 
stemmed from Marjorie Gullan's work, first in England and later in the 
United States, in which poetry by English authors was the major source 
of material. 
This is rather challenging when we consider that we have avail-
able in our own .American literature poetry which in many instances.will 
be more enjoyable to our children because it is closer to them in spirit 
and mood. 
It is suggested that teachers make personal collections of poems 
from American literature--for no one anthology will include all of 
one's favorite poems. The poems might be printed on cards (5 by 7 
inches is about right for most poems) and filed under subject classifi-
cations. In this way, just the desired poem will be accessible at the 
moment when its reading will stimulate enjoyment and enrichment of a 
subject--a day--or an event. Cards are practical and durable, for the 
writer found that they withstan~ frequent use by children better than 
sheets from a loose-leaf scrapbook. 
Children enjoy copying the poems presented into a poetry note-
book. This affords excellent leisure-time practice in spelling, cap-
italization, and punctuation, as well as allowing the child to have a 
copy of the poem in front of him as he reads. The child's poetry book 
is also valuable in recalling for future use poems which children have 
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particularly enjoyed. Poems used for classroom choral reading and 
sometimes the most.beautiful stanzas from several poems on a related 
theme may be effectively blended into a.lovely medley and used as an 
assembly program either to share with other classrooms or, perhaps, 
for a parents' evening. 
Enjoyment of literature and enrichment of subject matter are 
possible only when the child enjoys the satisfaction of successful par-
ticipation in selections suited to his interests, experiences, and 
abilities. 
The writer found that both the shy and loquacious child bene- . 
fited socially and speech-wise from choral reading. 
Two studies for further research come to the writer's mind as 
she concludes this thesis: 
1. A planned program of choral reading in Grade IV or above, 
using the poems in this study or similar selections to 
measure through a before-and-after check list changes in 
enjoyment, appreciation, interpretation, comprehension, and 
speaking skills. Tape recordings might be used in connection 
with such a study. 
2. Perhaps more oral reading should be done, both individually 
and in unison in the intermediate grades. Reading in unison 
might help the slower child to gain confidence,. to improve in 
reading skills, and to appreciate the importance and pleasure 
of phrasing for meaning rather than reading words in.choppy, 
jerky fashion. The experience of enjoying mood, feeling, 
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and story through choral reading may be the incentive needed 
to help the child build a bridge to better reading habits. 
This, too~ might be an interesting subject for further re-
search. 
\. / 
APPENDIX A 
l 
Assembly Program using poems from classroom choral reading. For 
lower grades as presented, although a similar type of program using a 
medley of suitable poems could be developed for upper grades. 
Characters: 
Betty) 
Tonnny) 
SPRINGTIME IN RHYME 
Dialogue by Essie M. Utterback 
Rhymes by Faun M. Sigler 
Who keep the play going. 
Poetry Actors -- Ten children, some of whom carry symbols as called 
for by the verses. 
Chorus Any number. These children help the symbol-carrying 
children by saying the poems with them in unison. If 
desired, the Poetry Actors may constitute the chorus. 
DO IT YOURSELF 
This is an easy framework for a creative program, and the idea can 
be adapted to any season. In fact, using their wishing ring, Betty and 
Tommy can wish to hear--and see interpreted--poems (or songs) on any 
subject, regardless of seasonal associations. 
(Betty and Tonnny enter from opposite sides of stage.) 
Betty: Spring! Spring! I want to dance and sing. 
Tonnnyz Spring looks good after a long cold winter. 
Betty: If we could just close our eyes and wish, do you know what I 
would wish? 
Tommy: No. What? 
Betty: I'd wish to hear poems about spring. 
Tommy: I have a little wishing ring here. I'll turn it while you make 
a wish. 
(They sit at side of stage.) 
Betty: How shall we start? 
Tommy: With the wind. 
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Betty: All right. Close your eyes and turn your ring. We want to 
hear a poem about the wind. 
Poetry Actor 1 (enters with a small sailboat and recites, with the help 
of the Chorus): 
It sails my boat and flies my kite 
And often sings to me at night. 
It does so many things to please 
And yet it dearly loves to tease. 
Sometimes it pushes very hard 
Or blows my cap across the yard. 
And all this time I've never done 
A thing to help the wind have fun! 
(Pretends to chase cap off stage.) 
Tommy: It worked! Now it's my turn. Let's see. Oh, I know--one 
about a jumping rope. 
Poetry Acto·r 2 (enters and jumps rope before and after giving the poem 
with the Chorus): 
Jumping Jack, Jumping Jack, 
Where have you been? 
I 1ve been to London 
To jump for the queen. 
Jumping Jack, Jumping Jack, 
What did you then? 
Jumped for King Cole 
And his three merry men. 
Jumping Jack, Jumping Jack, 
What do you now? 
Jump to the moon 
With the moon-jumping cow. 
(Each Poetry Actor exits after his verse.) 
Betty: You wished a good one. Now it 1 s my turn again. There are so 
many wonderful things in spring that it is hard to decide. 
I think I'll wish for a pussywillow poem. 
(Betty and Tonnny go through the ritual of turning the ring each time.) 
Poetry Actor 3 (enters with pussywillows): 
I have a brand-new pussy. 
It's small and soft and gray. 
It doesnrt eat. 
It doesn 1 t sleep. 
It doesn't even play. 
But it 1 s the kind of pussy 
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That never ·scratches me, 
And you can have one like it 
From the pussy willow tree. 
Tonnny: That was a good one, too. I .am going to wish for a poem about 
a flower I love to see early in the spring--the dandelion. 
Poetry Actor 4 (enters holding a nosegay of dandelions.): 
Every morning as I pass 
The dandelions in the grass; 
I wonder where they go at night 
To have their yellow heads bleach~d white; 
And why they don 1 t get wigs to wea~ 
When winds have blown away their hair. 
Betty: I can think of so many signs of spring. One we mustn't miss 
is the kite. 
Poetry Actor 5 (enters holding a string but no kite): 
I flew a kite high in the air. 
It broke away and went too far. 
For me to see it any more. 
I wonder if it 1 s still up there. 
I hope it landed on a star 
Beside a little star-child 1 s door. 
Betty: Let 1s fly our kites tomorrow if there's a good wind. 
Tonnny: And how about getting out our roller skates? 
Betty: Let 1 s. 
Tonnny: I'll wish for a roller-skate poem·~ight now. 
Poetry Actor 6 (enters, limping and carrying skates): 
My roller skates are shiny and new, 
But most of me is black and blue. 
For, it seems, I never know 
Which way my skates intend to go. 
Betty: I 1m going to wish for a poem about a robin. A robin always 
makes me think of spring. 
Poetry Actor 7 (enters; carrying a small pan of bread crumbs): 
I saw a robin yesterday 
And asked him why he wasntt gay; 
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But Robin was so still, I knew 
That he was cold and hungry too. 
So, bright and early, I went out 
And scattered bread crumbs round about. 
Then Robin fluttered from the tree 
And ate the crumbs--and chirped for me. 
Tommy: I like birds. I guess I'll wish for a poem about a pigeon. 
Poetry Actor 8 (enters): 
My mother says, rrstay close beside me.tr 
Yet pigeons walk along the street 
Among the many people 1 s feet. 
They never seem to meet a stranger 
Or feel that they're in any danger. 
It would be fun if children, too, 
Could wander as the pigeons do. 
Betty: What about a woodpecker? They sound so cheerful in the spring. 
Let's have a woodpecker next. 
Poetry Actor 9 (enters): 
I hear Mr. Woodpecker over the hill. 
He's digging for food with his chisel-like bill. 
I'm glad Mr. Woodpecker pecks on a tree 
What headaches I'd have if he pick-pecked on me! 
Tommy: I think we 1 d better stop our game and go home now. 
Betty: Just one more! What about clowns, it won 1 t be long till circus 
time. 
Poetry Actor 10 (dressed like a clown, enters, doing cartwheels): 
I 1ve never seen in any place 
A clown who had a solemn face. 
I think when clowns are little boys 
They sing and play and share their toys 
And then grow up to act the clown 
So we will laugh instead of frown. 
Tommy: That was a good one to end on. (Takes Betty 1 s hand.) Come on, 
now. Maybe we can play this poetry wishing game again some-
time.l (They exit.) 
1Essie M. Utterback and Faun M. Sigler, "Springtime in Rhyme,rr 
The Instructor, LXVIII (March, 1959), 49, 61-62. 
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